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1 Henu ocBoenust Aucuuiuinubl «IIpakTukyM mo KyJabType peueBoro odumeHusi (aH-
TJIMACKUN A3BIK)»

Henstmu ocBoeHUst AUCUUILIMHBL (MOIyIs) «[IpakTUKyM MO Ky/lIbType pedyeBOro oOIIeHus
(aHrIMiCKuM A3bIK)» ABIAIOTCA: (POPMUPOBAHUE 3HAHUM, YMEHUH, BIIaJIECHUH KyJIbTypoil pedeBo-
ro OOIIEHUs Ha aHTJINHCKOM f3bIKE — IPAKTUUYECKUM MpPUMEHEHUEM (DYHKIIMOHAIbHBIX CTHIIEH U
KAHPOB YCTHOM U MUCBMEHHOW peud B OOLICHUHM HA aHIJIMMCKOM SI3bIKE B pa3iH4HbIX chepax
KOMMYHHKAIlMU Y€JIOBEKa B COOTBETCTBUM C COLIMOKYJIBTYPHBIMH HOPMaMH aHIJIOSI3bIYHOTO CO-
oOuiecTBa B pamMKax MOJrOTOBKU clieHUaIMCTOB Mo HampasieHuto 44.03.05 Ilemarormueckoe
obpazoBanue (¢ 2 nmpoduisimu moarotoBkM). [Ipoduins aHTIIMACKUH S36IK B HEMEIIKUN S3BIK.

2 Mecto aucuuninnbl «IIpakTHKyM mo KyJbType pedeBoro o0meHus (aHTIHiicKkuil
SI3bIK)» B CTPYKTYpe 00pa30BaTe/IbHOM MPOrpaMMbl NOAT0TOBKH 0akajiaBpa

Jucuumnuna «[IpakTukyM 1o KyiabType pedeBoro oOueHus (aHINIMUCKUM S3bIK)» BXOJUT
B BapHaTHUBHYIO 4acTb 0Jioka 1 0OpazoBaTenbHON MPOrpaMMbl U SIBJISIETCS AUCLUUIIIIMHOMN IO BbI-
oopy.

Jlig u3yyeHus: AMCUUILIIMHBI HEOOX0AUMBI 3HaHUS (YMEHHUs, BIIaJIeHHs ), cPOpMUpPOBaHHbBIE
B pe3yabTaTe uzydeHus «MHoctpanHoro si3pikay, «lIpakrnueckoil GOHETUKI.

3HaHus (yMEHUSs, BIAJCHMS), MOJIYYEHHbIE NMPU W3YYEHHM JAHHOW IUCLUIUIMHBI OyAyT
HE0OXO0IMMBI JUIsl U3y4eHUsI TUCIUILUIMH «JlenoBas mepenuckay, «JIekcukomorusy.

3 KomnereHuuu oOyyamomerocsi, ¢opMupyembie B  pe3yJbTare OCBOCHHS
AUCHMIUIMHBI (MOIYJIS1) U IJIAHUPYEMbIe Pe3yJbTaThl 00y4YeHUs

B pesynbrate ocBoeHMs nucuMIUiMHbI «[IpakTUKyM 1Mo KyJbType pedeBoro oodiieHus (aH-
TJIMICKUMN S3BIK)» 00YJarONTUNCS TOJDKEH 00J1a1aTh CISAYIOIUMUA KOMITIETCHITUSIMU:

CrpyKTypHBIi

JJIEMEHT [Inanupyemble pe3ynbTaThl O0y4eHUS

KOMIIETEHIUHU

OK-4 CHOCOOHOCTHIO K KOMMYHUKALIUU B YCTHOW W NMHUCbMEHHOM (opMax Ha pycCKOM U

HHOCTPAHHOM s3bIKaX IJId pCIICHHUA 3ada4 MCKIMYHOCTHOTO M MCEKKYIBTYPHOI'O BSaHMOHGI\/’I-
CTBHUA

3Harhb — OCHOBHBIE IPUHIUIIBI YCTHOM KOMMYHUKAIIMHM HAa aHTJIMHACKOM SI3bIKE;

— OCHOBHBIE IIPUHLIUIIBI TUCBMEHHON KOMMYHUKAIIMKM HA aHTJIMACKOM SI3bIKE,
— IPUHLUIIBI MEXJIMYHOCTHOTO Y MEXKYJIBTYPHOTO B3aUMOJECHCTBUSA B paM-
KaX U3y4aeMBbIX TEM.

YmMmern — IIPUMEHATH IPUHLNIBI YCTHOW KOMMYHUKAIIMU HA aHTJIMMCKOM SI3BIKE;
- IIPUMEHATh IPUHLHUINBI NTUCBMEHHOW KOMMYHUKAIIUM Ha aHIJINHACKOM
S3BIKE,

— NIPUMEHATHh NPUHIMUIBI MEXIMYHOCTHOTO M MEKKYJIBTYPHOI'O B3aUMOJCH-
CTBHsI B PAMKAaX MU3y4aE€MbIX TEM.

Braners — YCTHOM KOMMYHHUKallM€W B paMKax 3aJJaHHbIX TEM;
— MNHCHbMEHHOW KOMMYHHMKAIIMEN B paMKax 3aIaHHBIX TEM;

MPUHIMIIAMH MEXKJIUYHOCTHOTO M MEXKYJBTYPHOIO B3aUMOJICUCTBUS B
paMKax U3y4aeMbIX TEM.

IK-2 crnocoOHOCThIO HCTIOIB30BaTh COBPEMEHHBIE METO/IBI M TEXHOJIOTHH OOYYEHUSI U JIUarHo-
CTHKHA

3narb — COBpEMEHHbIE METO/Ibl 00y4EHUS,;
— COBpPEMEHHbIE TEXHOJIOTHH 00YyUEHUS;




CrpyKTypHBIi

JJIEMEHT [Inanupyemble pe3ynbTaThl O0y4eHUS
KOMIIETEHIIMHI
— MPUHIUIBI JUATHOCTUKHU
Ymeth — IIPUMEHSATH COBPEMEHHBIE METO/Ibl 00YUEHUS;
— TMPUMEHATH COBPEMEHHBIE TEXHOJIOI MU 00YUYEeHMUS,;
— [PUHUMATh NPUHLUIBI TUATHOCTHKHU.
Bnanets — NPAaKTUYECKUMU YMEHMSIMM M HAaBBIKAMU HCIOJIb30BAHUS COBPEMEHHBIX

METO0/I0B O0yUYEHHUS;

— TMpPaKTHYECKMMH YMEHHMSIMH W HaBBIKAMH HCIIOJIb30BaHUS COBPEMEHHBIX
TEXHOJIOTUHN 00yUYEeHHUS;

— crnoco0aMy JUarHOCTHKU

JAIK-3 ymeeT cBOOOHO BBIpAXaTh CBOM MBICIIH, aJIEKBATHO UCIIOJIB3YsI PA3HOOOPA3HBIC S3BIKO-
BBI€ CPEJICTBA C IIECJIbIO BBIJICJICHUS PEJICBAHTHON MHGOPMAIIU

3HaTh

— OCHOBHBIE CIIOCOOBI BBIPaKEHUS CEMAHTHYECKOH, KOMMYHUKATUBHOW U
CTPYKTYPHOU MPEEeMCTBEHHOCTH MEX/1y YacTSIMH BbICKa3bIBaHUSI.

— OCHOBHBIE JIEKCMUECKHE CpPECTBAa BBIPAKEHUS MbBICIEH B paMKax HM3yyae-
MBIX TEM;

— c1ocoObl BBISBJICHUS peJIeBAaHTHOW MH(OpMaLUu.

VYmern

— MPUMEHATh OCHOBHBIE CHOCOOBI BBIPAXKEHHSI CEMAaHTHUYECKOW, KOMMYHHKa-
THBHOM U CTPYKTYPHOU IIPEEMCTBEHHOCTH MEXy YaCTSIMHU BbICKA3bIBAHHUS;

- IIPUMEHATh OCHOBHBIE JIEKCUYECKUE CPEICTBA ISl BBIPAXKEHUS MBICIIEH
B paMKaXx M3y4aeMbIX TEM;

IIPUMEHSTH CIIOCOOBI BBISIBJIEHHS peJIeBaHTHON MHPOpMaIUH.

Bnazers

— crnoco0aMu BBIPAKEHUSI CEMAHTUYECKOM, KOMMYHUKAaTUBHOW U CTPYKTYp-
HOM IIPEEMCTBEHHOCTH MEXY YaCTSIMU BBICKA3bIBAHU.

—  JIGKCUYECKHMHM CPEJCTBA BBIPAKEHUS MBICIIEW B pAMKAX U3y4aeMBbIX TEM;

— crnoco0aMu BbISIBJICHUSI pEJIEBAHTHON HHQOPMAIIHH.

JAIIK-4 o6mamaeT roTOBHOCTHIO MPEOJ0JIEBATh BIHMSHUE CTEPEOTHIIOB U OCYIIECTBIISITH MEXK-
KYJIbTYPHBIN JUaior B o0Omel u mpodeccruoHaibHOM chepax oOmeHus

3HaTh

— CTCPCOTHUIIbI, BOBHUKAIOIIHE ITPHU MECKKYIBTYPHOM 06H1€HI/II/I;

— TPUHIUIIBI MEXKYJIBTYPHOTO Juajora B oO0med u mnpodeccHoHaTbHBIX
cdepax oOmeHUS;

— OCHOBHBIE TE€MbI, BO3HMKAIONIME B OOIIeH M mpodeccuoHanbHBIX cdepax
O6HICHI/I5[ B paMKaXx M3y4aCMBbIX TCM.

VYmern

y3HaBaTh CTEPEOTHUIIBI, BO3HUKAIOLIUE IPU MEXKKYJIbTYPHOM OOILLIEHUU;
— MPUMEHATh IPUHILMIIBI MEXKYJIBTYPHOTO Juajiora B oOuieil u npodeccuo-
HaJbHBIX cpepax 0OLIECHUS;
— HaxXOJUTh TEMBI, BO3HUKAIONIME B OO0IICH W mpodeccHoHaIbHBIX cdepax
OOLIEHNS B paMKaX U3y4aeMBbIX TEM.

Bnazetrs

- criocobamMu M30eraHusl CTEPEOTUIIOB, BO3HUKAIOLIUE MPU MEXKYIbTYp-
HOM OOIICHMH;

- crocobaMy MPUMEHEHUs MEXKYJIbTYpHOrO JAuajora B oOmeld u mpo-
(beccroHanbHBIX chepax oOIIeHuUS;

— TeMaMH, BO3HUKAIOIKUMHU B 00IIel 1 npodecCHoHAIBHBIX cepax 00-
IICHWA B paMKaX M3y4aCMbIX TCM.

4 Ctpykrypa u cojep:kanue JUCHUIIMHBI «[IpakTHKYM 1o KyJbType peuyeBOro
001IeHUs (AHTJIHIICKUT SA3BIK)»




OO6mast TpyA0€MKOCTh TUCIMIUIMHBI COCTaBIISIET 3 3a4eTHHIX enuHuilbl 108 akaa. 4acos,

B TOM YHCIJIC:

- KOHTaKkTHas paborta — 18,1 akas. 4acos:
— ayauTopHas — 18 akaj. 4acos;

— BHeayauTopHas — 0,1 akaj. yacoB
- camocTosTeNnbHas padoTta — 89,9 akan. 4acos;
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1. Paznmen: Schooling |6
1.1. Tema: Schools in 4/3 | 22 |Urenue TexcroB|YcTHBIM oTBeT Ha|OK-4-
Britain n. AyTEeHTHYHBIX CTa- |IPAKTUYECKOM 3yB,
Te 1o mpemno-|3aHsaTun (muano-|I1K-2 —
KEHHbIM  TEMaM.|TH4YE€CKOe, MOHO-|3YB,
[Ipaktuka B aymu-|normyeckoe BbI-|JIIIK-3
pOBaHMM,  IUCh-|CKa3blBaHUE  I10|— 3YB,
MeHHOU peun. Ilo-|Teme cTaTbh). JAIIK-4 -
cTpoeHur  MoHo-|Hanucanue Occe. |-3yB
JIOTUYECKUX "
JMAIOTHYECKUX
BBICKa3bIBAaHU B
KOHKPETHOM TeMa-
THUYECKOW CHUTYa-
muu. CocTaBiieHue
summary.
1.2. Tema: Schools in 4/2 | 22 |UYrenue TexcroB|YcTHBIM oTBeT Ha|OK-4-
the USA . ayTEHTUYHBIX CTa-|[IPAKTHUYECKOM  [3YB,
Te 1o mpemio-|3aHsaTun (muano-|I1K-2 —
KEHHbIM  TEMaM.|TH4YE€CKOe, MOHO-|3YB,
[Ipaktuka B aymu-|normyeckoe BbI-|JIIIK-3
pOBaHMM,  IHUCh-|CKa3blBaHUE  I10|— 3YB,
MeHHO# peun. Ilo-|Teme cTaTbm). JAIIK-4 -
cTpoeHur MoHoO-|Hanucanue Occe. |-3yB
JIOTUYECKUX "
JHAIOTHYECKUX
BBICKa3bIBAaHUI B
KOHKPETHOM TeMa-
THUYECKOW CHUTYa-
muu. CocTaBiieHue
summary.
Hroro mo pazgeny 8/5| 44 Occe (B THUCH-
. MEHHOU (popme)
2. Pazgen: People| 6
and emotions
2.1. Feelings and 6/3 |259 |UYrenne  TekctoB|YcTHBIM oTBeT Ha|OK-4-




AynutopHas
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emotions . ayTEHTUYHBIX CTa-|[IPAKTHUYECKOM  [3YB,
Te 1o mpemio-|3ansaTtun (auano-|I1K-2 —
KEHHbIM  TEMaM.|THYE€CKOe, MOHO-|3YB,
[Ipaktuka B aymu-|normyeckoe BbI-|JIIIK-3
pOBaHMM,  IHUCh-|CKa3blBaHUE  I10|— 3YB,
MeHHOU peun. Ilo-|Teme cTaTbh). JIIK-4 -
cTpoeHur  MoHO-|Hanucanue Occe. |-3yB
JIOTUYECKUX "
JHATOTHYECKUX
BBICKa3bIBAaHUI B
KOHKPETHOM TeMa-
THUYECKOW CHUTYa-
muu. CocTaBiieHue
summary.
2.2. Emotional issues 4/2 | 20 |Yrenue TexcroB|YcTHBIM oTBeT Ha|OK-4-
. ayTEHTUYHBIX CTa-|[IPAKTHUYECKOM  [3YB,
Te 1o mpemio-|3ansaTtun (auano-|I1K-2 —
KEHHbIM  TEMaM.|TH4YE€CKOe, MOHO-|3YB,
[Ipaktuka B aymu-|normyeckoe BbI-|JIIIK-3
pOBaHHM,  IHUCh-|CKa3blBaHUE  I0|— 3YB,
MeHHO# peun. Ilo-|Teme cTaTbn). JIIK-4 -
cTpoeHur MoHoO-|Hanucanue Occe. |-3yB
JIOTUYECKUX "
JHAIOTHYECKUX
BBICKa3bIBAHUI B
KOHKPETHOM TeMa-
THUYECKOW CHUTYa-
muu. CocTaBiieHue
summary.
Hroro mo pazgeny 18/ | 45,9 Occe (B THUCH-
10 1. MEHHOU (popme)
Hroro 3a cemectp 18/ 1 89,9 3a4er
10 U.
HUroro mo auciu- 18/ | 89,9
TJIMHE 10 H.

5 O0pa3oBaTe/ibHbIC U HH(POPMALMOHHBIEC TEXHOJIOTHH

[Tpu n3yyenun aucummiiuHel «lIpakTUKyM MO KyJIbType peueBOro oOuieHus (aHTJIUHCKUN
SI3BIK)» HCIIOJIB3YIOTCS CeAyIolMe 00pa3oBaTeibHble U HHPOPMALIMOHHBIE TEXHOJIOTHH: TEXHO-
JIOTUS. KOMMYHUKAaTUBHOIO OOY4EHHMsI, TEXHOJIOIMH TECTUPOBAHUS, TEXHOJIOTHH PA3BUTHS KpH-
TUYECKOTO U pe(hIeKCUBHOTO MBIILICHUS, a TAKKE:

1) TpaguuuoHHBIE

o00pasoBaTeybHbBIC

TEXHOJIOTHH,

KOTOPBIE OPUEHTUPYIOTCS
Ha OpraHU3aIHi0 00pa30BaTEIBHOTO MPOIIecca, MPEINOJIaralonlyo IpsIMYyI0 TpaHC-
JSIAIO 3HAHUHM OT MPEToIaBaTelisl K CTYJACHTY (IPEeUMYIIECTBEHHO Ha OCHOBE 00b-
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SICHUTEIbHO-WUIIOCTPATUBHBIX METOJIOB 00ydeHHs). YueOHasi NeATeNbHOCTh CTY-
JIEHTA HOCUT B TAKUX YCJIOBUSX, KaK MPABUJIO, PETIPOTYKTUBHBIN Xapakrep.

®opMbl yueOHBIX 3aHATHI C UCIIOJIb30BAaHUEM TPAIUIIMOHHBIX TEXHOJIOTHI:

[IpakTueckoe 3aHsATHE, MOCBAIIEHHOE OCBOCHHMIO KOHKPETHBIX YMEHHMH M HaBBIKOB IIO
MIPEI0KEHHOMY aJITOPUTMY.

2) UrpoBsle TE€XHOJOTHH, HANpPaBJICHHbIE Ha PEKOHCTPYKLHMH MOJENEN MOBEICHUS B
paMKax MpeaoKeHHbIX CLIEHAPHBIX YCIOBUH.

@®opMbl yueOHBIX 3aHSATHI C HCHOJB30BAHUEM HUIPOBBIX TEXHOJOTUH MOTYT BKJIIOYATh
yueOHyt0 urpy (popma BoccosgaHus NMPEAMETHOTO U COLMAILHOTO coAep KaHus Oyayiei mpo-
(beccOHANBbHOM IeATENbHOCTH CIIEUANINCTa, MOICIHUPOBAHUS TAKUX CUCTEM OTHOIIEHUMH, KOTO-
pBI€ XapakTepHbI AJIsl 3TOM JESTeNbHOCTH Kak IIeJIoro), AEJIOBYI0 Urpy ( MOJECIUPOBAHHUE pa3-
JIMYHBIX CUTYallUi, CBA3aHHBIX C BHIPAOOTKON M NPUHSITHEM COBMECTHBIX pEIleHUH, 00cyxie-
HUEM BOIIPOCOB B PEXHME «MO3TOBOTO HITYPMa», PEKOHCTPYKIMEH (PyHKINOHAIBHOTO B3aUMO-
JNEUCTBUS B KOJUIEKTUBE U T.I.) U POJIEBYIO UTPY (MMUTALMS UM PEKOHCTPYKLMS MOJeNel po-
JIEBOTO MOBEJICHUS B IIPEIOKEHHBIX CLIEHAPHBIX YCIOBHUSX).

3) TexHonoruu mpoeKTHOro OOy4eHHs — OpraHu3anus oOpa3oBaTeNbHOTO Mpoliecca B
COOTBETCTBUU C QJITOPUTMOM IO3TANHOIO pPELIeHUs IMpOoOJIEMHOM 3a1auu WA Bbl-
MOJHEHUsT y4deOHoro 3amaHusa. I[IpoekT mpeamosiaraeT COBMECTHYHO Y4YeOHO-
[I03HABATENIbHYIO JEATEIbHOCTD IPYIIbl CTYACHTOB, HAlPAaBJIEHHYIO HA BBIPAOOTKY
KOHLIEIII[MH, YCTAaHOBJICHUE 1IeJIel U 3a/1a4, (OPMYIHPOBKY OKUJAEMBIX PE3yibTa-
TOB, OINpeeNeHUEe MPUHIIMIIOB U METOAMK PELIEHHs] OCTAaBJIEHHBIX 3ajay, IJIaHH-
poBaHHE X0Ja paboOThl, MOUCK JAOCTYIHBIX U ONTUMAJIBHBIX PECYPCOB, MOITAIHYIO
peanzanuio rmiaHa paboThl, MPE3EHTAINIO PE3YIbTATOB PabOThl, X OCMBICICHUE U
pednekcuro.

OCHOBHBIE THIIBI TPOEKTOB:

TBopueckuii MPOEKT, KaKk MPaBUIIO, HE UMEET JETAIbHO IPOPaOOTAaHHOMN CTPYKTYpHI; y4eo-
HO-TIO3HABATENIbHAS JESATEIbHOCTh CTYJEHTOB OCYILLECTBISETCS B paMKaX paMOYHOIO 3ajjaHMs,
MOJAYUHSACH JIOTUKE U MHTEpecaM YYaCTHHMKOB IPOEKTa, XKaHPy KOHEYHOro pe3yibpTaTa (rasera,
¢buibM, pa3HUK, U3JaHUE, IKCKYPCUS U T.I1.).

NudopmanioHHBINH TPOEKT — yueOHO-TI03HABATEIbHAS JI€ATEIBHOCTh C SIPKO BhIPAXKEHHOU
ABPUCTUYECKOMN HaNpaBICHHOCTHIO (IOUCK, OTOOp M cucTeMaTu3auus MH(OPMalUU O KaKOM-TO
00BEKTE, 03HAKOMJICHHE YJaCTHHUKOB MPOEKTa ¢ 3TOoM mMH(]opmaiuen, ee aHanu3 u 0000IeHne
JUIs TIpe3eHTalu 0oJiee MUPOKOH ayTuTOpUN).

6 YueOHO-MeTOAMYECKOE OOecTIedeHHe CAMOCTOATEIbHOM padoThl 00y4YaomMXCcst

[To mucuumnune «IIpakTHKyM MO KyJbType pPEUEBOr0o OOIEHUS (AHTVIMHCKUN SI3BIK)»
IIPEyCMOTPEHA ayAUTOPHAsT M BHEAYAUTOPHAsl CaMOCTOSITEIbHAs paboTa 00y4arouuXcs.

AynuTopHas | BHEAayAMTOpHAas caMOCTOsITeIbHas paboTa CTYAEHTOB MPEIIOJaraer pe-
IIeHHE KOMILIEKCa pa3HOOOpa3HbIX 3ajay, HAIPaBJICHHBIX HAa (JOPMHUPOBAHUE YMEHUN U HaBBI-
koB 1o acrnekram:Reading, Listening, Writing, Speaking, Translation.

AKP Nel «Speak on the article»
Read the article, retell it and speak on the problem raised in the article.

1. Suffer little children

Brixton resident Devon Allison explains how the dearth of secondary schools in her area
forced her into a four-year battle with the government that will climax in a showdown with
Lambeth council this evening

Four years ago | began regular missions to one of Britain's strangest places - Planet Poli-
tics. I visited the part called Education, Education, Education.

I was a reluctant traveller and had no special training or kit to protect myself or my naive
beliefs about the government and its responsibilities to British schoolchildren. But I survived,
and I want to share what I learned in this largely uncharted territory.



Here's how the journey started. Like many thousands of people, I live in an education
black hole. Believe it or not, in my community of Brixton, south London, there are no secondary
schools - even though there are enough children to fill at least three of them.

So a group of my neighbours and I set out to change this, confident that the government
would see how desperate our situation was in Brixton and move quickly to provide at least a
basic education service to local children by building three new secondary schools.

How can it be that there are no secondary schools in Brixton? I began to piece together the story
to find out how a borough of a nearly 300,000 people can wind up with only 10 secondary
schools, with places for just 60% of its children.

It turned out that the local council had sold 11 schools since 1997, including the site of
Brixton's last secondary school, which is now covered with flats.

Brixton schoolchildren routinely travel over an hour each way on public transport to get
to secondary school. Each local primary sends children to more than 20 different secondary
schools, so many of them travel alone, and have no supportive peer group when they get to
school. And because 60% of the borough's schools are for girls, and 60% are for Christians,
Lambeth children (especially Brixton boys living in the centre of the secondary school desert)
have to become commuters at the age of 11.

It seemed obvious to us that Brixton needed schools. But the first education minister we
met told us that Lambeth actually had "no basic need" for secondary schools. Yes, a majority of
children were forced to leave the area because of the lack of secondary school places (in Lam-
beth, 2,500 Year 6 places shrink to less than 1,500 Year 7 places - musical chairs is no party
game here). However, because a few Lambeth schools had a few empty seats in higher years, the
borough had no basic need and wouldn't qualify for money to build new community schools.
While we were still trying to understand this logic, the minister told us that, even though we did-
n't "need" it, we would be getting a city academy - and we would love it.

We were given a choice, actually. We were asked to choose between a) nothing, and b)
the city academy, sponsored by the Church Schools Company and specialising in business. So
we chose the latter and got our first city academy, which opens this September.

When we started to campaign for the next two schools, we ran into a catch-22 situation.
Deprived areas get city academies, but not if they're so deprived that they have no failing or
closed schools to turn into city academies. If, like Brixton, your community doesn't possess any
of this tarnished family silver, you don't get a school at all.

Civil servants and council officers told us that Brixton couldn't have any secondary
schools because there were no sites, no sponsors, and everything is Very Complicated.

We could see that we would have to do a lot of the work ourselves. So we organised a
not-for-profit company, got former South African president Nelson Mandela's permission to use
his name for a school, and scoured the borough for land. We found two sites, completed planning
and legal searches on them, negotiated for access with reluctant current owners, and tripped over
a group of philanthropists willing to sponsor two schools in Brixton.

Then we hit crazy old catch-22 again. It had been decreed that the central government
never buys land for city academies. Because governments operate by precedent, it was feared
that an exception allowed for Brixton would become the norm everywhere. The education minis-
ter, looking farther than we mere parents can see, pronounced that if the land was purchased for
Brixton, the whole galaxy would then show up on his doorstep demanding real estate.

Lambeth council balks at buying land because it is £700m in debt; the money it received from
selling Brixton's schools was spent long ago, and not on liquid assets.

The high ministers of Planet Politics, in the various forms of David Miliband, Stephen
Twigg, Stephen Timms, and Keith Hill (our local MP), told us that it was sensible for our team
to investigate various creative approaches to funding (because, the subtext ran, our government
is not obliged to use our tax money to provide us with the choice of a local school).

I have fun sometimes imagining how the government thinks we investigate funding ap-
proaches. We are just a bunch of parents, all volunteers, looking after small children, who have



had a working knowledge of Planet Politics forced upon us. Our heads may be in the DfES but
our feet are still firmly on the ground, in Brixton.

We have learned that, on Planet Politics, no level of government admits a duty to provide
local schools. Local and central government can offer children the "choice" to commute to dis-
tant schools or move out of the neighbourhood.

The government concedes that a journey from Brixton to Yorkshire is not reasonable, but
a four-hour round trip journey is considered just fine.

Parents and children in our brave new world of choice are told not to whine about unfair-
ness. So what if it's twice as hard for boys to get places? Or non-Christians?

I wish our strange and inhospitable hosts had tried to learn more about our world, a world
in which people believe all children deserve good local schools, and are willing to go to extraor-
dinary lengths to work "entrepreneurially" (a favourite DfES word) to provide our children with
them. Who knows how much more we could have accomplished together?

2. Emotional intelligence: why it matters and how to teach it by Bradley Busch and Ben
Oakley

Teaching young people skills such as active listening, self-awareness and empathy can
equip them to succeed both academically and socially

Encouraging students to understand the difference between “sad”, “disappointed” and “up-
set” acts as springboard to develop appropriate strategies for each. Photograph: Alamy Stock
Photo

In our work with schools, it’s now commonplace for us to hear those in education talking
about helping students (and staff) develop their emotional intelligence. But what do we mean
exactly? Why and how should teachers support its development in their students?

Emotional intelligence can be said to cover five main areas: self-awareness, emotional con-
trol, self-motivation, empathy and relationship skills. It is, of course, important for good com-
munication with others — and is therefore a gateway to better learning, friendships, academic
success and employment. Skills such as these developed in our formative years at school often
provide the foundation for future habits later on in life.

The term emotional intelligence was popularised in the mid 90s by journalist Daniel
Goleman’s book, Emotional Intelligence: Why It Can Matter More Than IQ. The book’s claims
that emotional intelligence is more important than 1Q is a source of debate among psychologists,
but it does look as if emotional intelligence could be a factor in academic achievement.

An iconic study tracked high-1Q students from childhood to late adulthood and found that
those who achieved notable adult career success showed greater “will power, perseverance and
desire to excel”. Meanwhile, evidence from the seminal marshmallow test — which gave children
the option to have more treats if they could wait before eating them — suggested delayed gratifi-
cation and self-control are important, with these characteristics being linked to better school
grades, earnings and job satisfaction.

Regardless of debates over whether emotional intelligence can be measured, we believe
it’s worthwhile for schools to explore some of its main facets. Here’s how.

Active listening

The skill of active listening is a key part of helping create genuine two-way communica-
tion — and it is about far more than just paying attention. It involves genuinely following dia-
logue and responding to others using your own body language, then being able to demonstrate
that you have understood by verbally summarising back key messages that have been received.

In the classroom, this can affect how students take on feedback from teachers. A recent re-
view found that 38% of feedback interventions do more harm than good. This may be in part be-
cause people often make common mistakes when receiving feedback — misinterpreting it as be-
ing a personal judgement on who they are, for example, and thinking about when the speaker
will finish talking so they can reply instead of listening fully to what is being said.

The skill of active listening is a key part of helping create genuine two-way communica-
tion — and it is about far more than just paying attention
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A vocabulary for feelings

Researcher Lisa Barrett states that interpersonal skills can be enhanced by helping students
increase their emotion vocabulary. Encouraging students to understand the difference between
“sad”, “disappointed” and “upset” acts as springboard to develop appropriate strategies for each.
In short, every emotion word you learn is a new tool for future emotional intelligence.

A simple way to introduce this to students is to play the alphabet game: as a class you see
how many different emotions you can come up with for each letter of the alphabet. Afterwards,
discuss the differences between each, what might prompt the emotions, and how students could
individually respond. If looking for inspiration on this, we recommend this poster as a possible
starting point.

Developing self-awareness

When we have low self-awareness, we’re at risk of not realising how we come across to
others, and letting an over inflated self-image skew our behaviour and social interactions.

A well-known study once saw researchers ask students how they thought they did in a test,
and then compared their perceptions with their actual results. They found that most students
overestimated their ability, with this most likely to be the case in students who had done poorly.
This is known as The Dunning-Kruger effect and is one of the most common thinking biases in
education.

They also found that strategies to help students improve their self-awareness include teach-
ing them metacognitive strategies. One way of doing this is to encourage them to ask self-
reflective questions such as “What could I have done differently?” Or use a communication self-
evaluation questionnaire, which can help students begin to understand their interpersonal skills.

Showing empathy as being ‘with’ others

Empathy is the ability to take the perspective of another person while being non-
judgemental, recognising the emotions they are feeling, and being able to convey their perspec-
tive back to them. Evidence suggests that reading is a great way to develop this skill. Researcher
Brené Brown’s animated short video is also a great conversation starter to use with students.

Teachers: your guide to learning strategies that really work

Reflecting back the other person’s perspective helps to make the other person feel under-
stood, which in turn increases the likelihood of collaboration and support. Children generally de-
velop empathy through observing how others show it — including watching teachers and students
empathise with each other. Using phrases such as “I understand/realise/can see” can help to show
students how understanding of other perspective can be expressed.

Managing emotions and self-regulation

The Sutton Trust states that helping students improve their self-regulation — the ability to
manage thoughts and feelings — is one of the most effective and efficient ways to support stu-
dents. This is especially so in secondary schools, with the gap between impulse control and sen-
sation seeking being at its widest in early teenage years.

What do self-regulation techniques look like? There are approaches that are used by ath-
letes which can be applied to the classroom — the principles remain the same. These include see-
ing events as an opportunity rather than a threat and helpful self-talk , for example. Reinforce to
students that emotional management skills are not fixed but can be developed. This takes a con-
siderable amount of effort and patience from both the student and the teacher, as it is often a
gradual process over a large period of time.

AKP Ne2 «Summary»
Summarize in three paragraphs the main points of the articles 1), 2). Your conclusion
might be a single sentence restating the thesis.

AKP Ne3 “Monologue”

Speak on the problems using the ideas from texts 1), 2).
1) Payment for school education: pros and cons.

2) Teaching children to emotions is necessary/useless.
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AKP Ne4 «Listen to the text and answer the questions»

Text script

1. This is the VOA Special English Education Report. Some American parents might think
their children need better educations to compete with China and other countries. But how much
do the parents themselves need to change?

A new book called "Battle Hymn of the Tiger Mother" by Amy Chua has caused a debate
about cultural differences in parenting. Ms. Chua is a professor at the Yale Law School in New
Haven, Connecticut, and the mother of two daughters. She was raised in the American Midwest
by immigrant Chinese parents. In the Chinese culture, the tiger represents strength and power. In
her book, Ms. Chua writes about how she demanded excellence from her daughters. For exam-
ple, she threatened to burn her daughter's stuffed animals unless she played a piece of music per-
fectly. She would insult her daughters if they failed to meet her expectations. Ms. Chua told
NBC television that she had a clear list of what her daughters, Sophia and Louisa, were not per-
mitted to do.

"Attend a sleepover, have a play date, watch TV or play computer games, be in a school
play, get any grade less than an A." Many people have criticized Amy Chua. Some say her par-
enting methods were abusive. She even admits that her husband, who is not Chinese, sometimes
objected to her parenting style. But she says that was the way her parents raised her and her three
sisters.

Ms. Chua makes fun of her own extreme style of parenting. She says she eased some of the
pressure after her younger daughter rebelled and shouted "I hate my life! I hate you!" Ms. Chua
says she decided to retreat when it seemed like there was a risk that she might lose her daughter.
But she also says American parents often have low expectations of their children's abilities. "One
of the biggest differences I see between Western and Chinese parents is that Chinese parents as-
sume strength rather than fragility”

Stacy DeBroff has written four books on parenting. "The stirring of this intense debate has
to do with what does it mean to be a successful parent and what does it mean to be a successful
child?" "Ms. DeBroff says Amy Chua's parenting style is not limited to Chinese families. She
says it represents a traditional way of parenting among immigrants seeking a better future for
their children. But she also sees a risk. When children have no time to be social or to follow their
own interests, they might not develop other skills that they need to succeed in life.

Stacey DeBroff advises parents to develop their own style of parenting and not just repeat
the way they were raised.

Questions:

1) What are the main differences between the Chinese and American ways of uprining?
2) Why are the Chinese parents so strict with their children?

3) What does Stacey DeBroff advise parents to do?

4) What do you think about the Chinese methods of uprining?

2. Want to live a happier life? Try surrounding yourself with happy friends or at least find
friends with happy friends. A study published online December 4th in the British Medical Jour-
nal says happiness can quickly go viral within your social network. Researchers looked at twenty
years' worth of data on more than 5,000 individuals and found that when any one person was
happy, their friends became more likely to share that joy. Benefits spread out to three degrees of
separation, meaning a better chance at happiness for not only their friends' friends, but also their
friends' friends' friends. But don't go thinking your ten thousand buddies on Facebook will bring
you happiness. The researchers found that the strength of the effect dissipates over physical dis-
tance, with next-door neighbors and friends living nearby getting the biggest boost. Surprisingly,
sadness made very little headway within social networks, paling in comparison to the communal
effects of happiness. Just in time for the holiday season, scientific proof that it's not the gift that
counts — it’s the smile on the face of the friend giving it.
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Questions:

1) How can you get the feeling of happiness according to the article?

2) Do you think the method of being happy describes in the article work?
3) Why do you think happiness is more contagious than sadness?

4) Would you like to try the method?

AKP NeS «Act out a conversation»
Pair work. Make up dialogues discussing the problems raised in audio texts

AKP Ne6 «Essay»

Write an opinion essay on the following topics:

1) Students should specialize early so that they can develop in-depth skills and knowledge
in their majors.

2) British public schools.

3) American school education vs Russian school education.

4) Traditional vs modern way of upbringing.

5) Teaching moods in language learning.

6) The art of being happy.

7) Empathy in teaching.

8) Suppressed emotions.

IIpumepHble HHAMBUAYAIbHBIE foMamHue 3aaanus (M/13):

M3 Nel «Correct the mistakes»
Correct the mistakes in the following sentences
1) 1.I hate when foreign films are dubbed; I like to listen to them in their original language.
2.The police are very unwilling to interfere with family problems.
3.1t’s no use to tell me now. I needed to know a week ago.
4.The producer organizes the budget and decides how much is worth to spend on the film.
5.We eventually winded up staying in a little hotel a few miles from town.
6.He became acutely conscious to have failed his parents.
7.Y ou may not like him, but you’ve got to admire of his persistence.
8.Tell me all the latest gossips.
9.I’m looking forward to go to your party.
10.She refused having anything to do with the plan.
11.The police observed him to enter the bank with a gun.
12.Seeing his confusion, I offered helping him.
13.We took the line of the least resistance and paid the money instead of arguing.
14.There is not much point to try to persuade him — he’ll never change his mind.
15.The package in the corridor looks a bit suspiciously.
16.At supper, everyone was in high spirit.
17.1 used to a good swimmer, but now I’m out of the practice.
18.Many newspapers have a gossip row, where private lives of famous people are reported.
19.She just scraped at the examination.
20.Have you ever considered to work as a teacher?

2) 1. He was seen cross the street and turn round the corner.
2. We’re really looking forward to see you again.

3. Her strange behaviour raised our suspicion.

4. He asked me did I like the new play.

5. Lisa felt herself to grow red.

6. The cost of living continues to raise.

7. Why not to make him a doctor like his father?
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8. He never let his children to take his car without permission.

9. The repertuars of the theatres usually offer us a wide choice of plays.

10. The sounds of music drew her attention.

11. A foreign company has come in tour to our city.

12. I saw him not to know anything.

13. I had nothing to do but to wait.

14. If Michael wouldn’t been so handsome, he hadn’t have got an engagement.

15. I regret to have heart her feeling.

16. The new play aroused a great interest and unanimous praise of the public and critics.
17. I haven’t attended him since we quarreled.

18. They say it’s not easy to get tickets to the play.

19. The young actress made her part exceedingly well

20. Jane constantly speaks about theatres and actors as if there is nothing else to speak about.

N3 Ne2 «Translate into English»
Translate into English using active vocabulary
1. 1.5 numy cratey B 3Ty Ta3eTy YK€ MHOTHE FOJpbI.
2.006pa3 xxwu3nu béprona u3 pacckaza Mosma crmocoOCTBOBAJ €ro MaJACHHIO (Pa30PEHHIO).
3.XoTuTe BHECTH NOKEPTBOBaHME (BKJIa) HA OJarOTBOPUTEIHHOCTH?
4.BBenieHre CaHKIUN Majlo CIOCOOCTBYET HaJa)KMBaHHUIO IPY)KECTBEHHBIX OTHOIIEHUN MEXITY
JBYMsI CTpaHAMH.
5.0TH HOBOCTH MOKET OBITh IOJTHUMYT Ballle HACTPOCHHUE.
6.°31ple qyXW BCEIWINCH B HEro” mojaymaia JJu3a, Korja OH Havdall W3JaBaTh CTPAHHBIC HEYe-
JIOBEYECKHE 3BYKH 110 HouaM. (take possession)
7.Y VpeH ObUI XOPOIIHiA BKYC B OJICK/IC.
8. MoJIOKO KHCJI0€ Ha BKYC.
9.DpyKT TOpBKUI Ha BKYC.

OH HUKOTIa HA B MaJIeHIIIeH CTENeHN He BMEUITUBAJICS B JIeNa APYTHX.

D710 HEe OYJEeT CTOUTH I0POT0, HO HE B 3TOM CYTh.

S cunTaro BaxHbIM (0053aTeIbHBIM) 3aKphIBAaTh OKHA MEPE]l YXOJI0M U3 J0Ma.

S nymaro, 4To s ynyCTHII BCE caMO€ IJIaBHOE.

BbI 10KHO OBITH TIyTaeTe MEHS C KEM-TO JIPYTUM.

PasBe BbI He 3amMeTHIIN HUYETO MOJIO3PUTEIFHOTO B €0 MOBEACHUU?

51 cMyTHO OCO3HaBAaJI, 4TO 3a MHOU CIEHAT.

Omna He npuIlia B CO3HAHUE U YMEpJia Ha CIEAYIOIUN JIeHb.

9. TlocTtostHHAs OOJTOBHSA AETEH MelIana eMy paboTaTh.

10. Ecnmt GBI THI TOPa3MBICIIHIT HaJl CBOMMH MTOCTYITKAMHU, TO ThI OBl OCO3HAI, YTO CaM 3a HUX OT-
BEYACIIb.

11. TBou Oproku M MUKAK — OUEHb CTPAHHOE CMEILLEHUE CTUJICH.

12. OH ykasasl Ha MECTO, TIe PaHBIIIE CTOSIT JJOM.

13. On Bcerga oOemaer MoMo4b, HO KOraa JOXOINT A0 Aejia, €r0 HUKOT A HET.

14. Y mMeHs ecTh MOJO3PEHHE, YUTO OHA TOBOPUT HEIPaB/Y.

15. OH roBopu1 ¥ TOBOPHJI, HO TaK U HE MOJOMIEN K CYTH JAefa.

16. I — moxnonHuk MomnapTa.

17. Het cMbIcna K aaTh.

18. Ecniit 61 OHa He OblIa Tak 3aCTEHYMBA, OHA OBl HE YYBCTBOBaJIa CEOsI HEJIOBKO CpEN HE3Ha-
KOMBIX JIFOICH.

19. ApMHs 0Ka3aja CUJIBHOE CONPOTUBIICHUE Bpary.

20.  Mama roBopHur, 4TO 51 MOTY IOMTH paboTaTh, €CIIH 3TO HE OyAeT MelaTh yuéoe.

NN RO =D
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N3 Ne3 «Rendering»

Render the text into English:

1. decats nmet Hazaa Ann Bonsall cripaBnsinacek ¢ paboToit qoctarogHo xopoio. OHa Mor-
Jla yCTaHABIIMBATh COOTBETCTBYIOIIME B3aMMOOTHOIICHHS C AeThbMU. OHa cTapanach IIAHUPO-
BaTh YPOKHU TaK, YTOOBI BEI3BATh HHTEPEC JICTCH, MOOMIPATH MX TBOPUECTBO, a HE TOJBKO IIepe/a-
BaTh UM 3HaHMs, HO ¥ Pa3BUBATh UX YMEHMUs (HEOOXOAMMBIC JJI )KU3HH) OOIIAThCS APYT C APY-
roMm. Bcé uTto TpeGoBasioCh OT YUEHMKOB — IPUHUMATh aKTUBHOE y4acTHe B 00CYyXAeHUE y4ueO-
HBIX TEM U TaKUM 00pa3oM (GOpMUPOBATH CBOU 3HAHMUSI

Omna m100uT Aereit, 000kaeT CBOM MPEJAMET M HE BUHHUT CeO4.

Omna cunTaet, 4To MpodIiIeMa 3aKITI0YaeTCs B TOM, YTO AETH U3MEHIIIUCH B XY/IIIYIO CTOPO-
HY 3a TIOCJIeTHIE HECKOJILKO JieT. ViIM He TOJBhKO BCE HACYYHMIIO, OHH HETOCIYIIHBIE, TIOX0 Be-
nyme cedsi, Tpyosie. Be€ 9To BhI3bIBaET y HEEe OTBpAIlCHHE.

Ona 0OBACHSIET, YTO JACTH HAXOMISTCS IO IaBJICHUEM CO CTOPOHBI CPEICTB MAacCOBOW WH-
dbopmaruu u Apyr Ipyra.

Hapymaromue nopsimox yuenuku (disruptive) nasnetot (dominate) Hag yCepAHBIMH y4e-
HUKAaMH, 94TO MEIIaeT CBeMy Kiaccy. EE MOmbITKY NpHU3BaTh UX K COBECTH TaKKE OKAHUHNBAIOTCS
Heynadyei. XOTs UX POJUTEIM CaMHUM HE B COCTOSHUU CIIPAaBHTHCS CO CBOMMH JeThMH. OHH
JOJKHBI MIPUHATH 9acTh BUHBI 32 TO, YTO TIO3BOJISIOT JIETSAM JIOJITO HE CIIaTh 10 Beuepam, 3a TO ,
YTO OHHM HE KOPMST UX TaK KaK MOJIOKeHO. Koraa netn mpuxoasT B Koy 0e3 3aBTpaka , OHU HE
B COCTOSIHUU COCPEIOTOUYUTHCS Ha paboTe.

2. Yapnb3 YUHIeHT ObLI CTApIIMM CHIHOM MacTepa *eJIe3HOJIOpoKHOM Opuraasl. Yapiau
XOPOIIO YYWJICS B ILIKOJIE M JIaXKe OKOHYMI ee ¢ oTiauuueM. Ero poaurenn ogo0puiu pemieHue
ChIHA MOCTYyNaTh B KOJUIEK. BerynurenbHble 3k3aMeHbl YHUHIEUT chan npekpacHo. OHaKko B
KOJUIE/DKE OH Haudad He ycreBarh. OCOOEHHO IUIOXO Y HETO OOCTOSUIM Jiejia M0 aHTJIUHCKOMY,
MICUXOJIOTUU ¥ BOEHHOW NMOATOTOBKE. YHMHIEUT OTCTal C MUCbMEHHBIMU pabOTaMU IO aHTJIUi-
CKOMY U Telepb HUKAK HE MOT JJOTHATh OCTAJIbHBIX CTYJCHTOB.

Bce neno 6b110 B TOM, 4TO YHHIEHTY IPUXOAUIOCH paboTaTh MO HOYaM, YTOObI IUIATUTh
3a ey 1 KoMHaTy. PaccunThiBaTh Ha (MHAHCOBYIO MOJJIEPIKKY U3 JIoMa OH HE MOT, IOCKOJIbKY Y
Hero ObLIM JBa MJIAJIIMX OpaTa U JABE MIIAJIIMX cecTpbl. bpocuTh yueOy 1 BEpHYThCS JOMOM OH
TaK)XKe He MOT. DTO Obl OYEHb PACCTPOMIIO €r0 MaTh, TOPAMUBILYIOCS TEM, YTO ChIH paboTaeT u
YUUTBCA.

Korpa Yunrelt Obul Ha rpaHy OTYKMCIEHUS, €r0 BBI3BAJIM K JIEKaHy. YHMHIEeUT O0OBICHUI
JieKaHy MPUYMHY HEYCIEBAEMOCTH U MooOemial, YTo HaJleT cnocod, /Uis TOro 4ToObl YIensiTh
0oJibIlIe BHUMaHUS y4yeoe.

3. Hu 114 KOro He ceKpeT, YTO AIMOLIMU UTPAIOT BAXKHYIO poJib B Hamlel xu3Hu. O0masich ¢
JIIOJIbMH, HaBEPHSIKA MOKHO 3aMETUTh,UTO JIFOJIU [T0-PA3HOMY MPOSIBIISIIOT IMOLIUH, JENATCS CBO-
MU 9yBCTBaMHU.

OMOIMHU — 3TO aJJalTUBHBIM MEXaHU3M, KOTOPBIM 3aJI05KE€H B HAC MPUPOJOH, IJIs OLEHKU
cutyanuu. Beap He Bcerza y 4enoBeKa €CTh BpeMsl, KOIr/la OH MOKET BEPHO U TOYHO OLIEHUTH
YTO K€ C HUM MPOUCXOUT. JIOMyCTUM B CUTYallMd OMACHOCTHU... A TYT pa3 — Yero-To HoYyB-
CTBOBAJI U €CTh OLIYIIEHUE, YTO JIUOO «HPABUTCS» TMOO «HE HPABUTCS.

Tewm Gouiee, yTO 3MOIMOHAIbHAS OLICHKA OHA HauboJsee BepHasi — MPUPOJA HE MOKET 00-
MaHbIBaTh. DMOLMOHAJIbHAS OLIEHKA NMPOUCXOJUT OYEHb OBICTPO U 3[1€Ch HE IIPUMELINBACTCS
pa3ym u soruka. Benp jioruuecku MOKHO OOBSCHUTH BCE,UTO YrOJHO U MPHUBECTU Kydy BCSIKUX
palOHAJIbHBIX JI0BOJIOB.

Hab6nronas 3a moapmu (1 3a co00¥t B TOM YHCIIE) ST 3aMEYalo, YTO €CTh CUTYallud B KOTO-
PBIX JIFOAU MO0 UTHOPUPYIOT CBOM AMOLIMHU, JUOO CTaparoTcs MX HE 3aMedaTh WU MPOCTO He
oco3HaroT. He Oyny ceifuac aenath NpeanonokKeHUs: OTHOCUTENbHO IPUYUH 3TOr0, CKaXKy JIMIIb
TO, YTO HE MPHUCIYLIUBAsACH K cede, K CBOEH AMOLIMOHAIBHON KU3HU, YEIOBEK HE MOXKET aJeK-
BATHO M HamOoJiee MOJIHO BOCIPUHATH CUTYAlMIO, a TEM CaMbIM IPUHATH Hambosee 3¢deKTrB-
HO€ PELICHHUE.
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B 00bI14HOI JKHM3HM 3TO MOXET MPOSIBUTHCSA B TOM, YTO UTHOPUPYS WM BBITECHSSI CBOU
SMOLIUH, YEJIOBEK MOXKET CO3/1aTh cebe HeBepHoe yOexaenue. K npumepy, ecnu )KeHa UTHOPU-
pyeT/He 0CO3HAeT WM HE XOYeT IPU3HABaTh CBOIO 3J0CTh B OTHOLIEHUH MY’Ka, OHAa MOXET BbI-
IUIECHYTh CBOE Pa3/IpaK€HHE Ha JIPYroro YeJIOBEKa WU JETEH, B COBEPIIECHHO JAPYTOM CUTYyallUH.

O)IHa)KI[BI s 3aMETHJI, UTO JIFOOSAM HOpOfI ObIBaeT O4YeHb HE IMpOCTO CKa3aThb, UYTO XK€ OHU HaA
CaMOM JieJIe YyBCTBYIOT WJIM KaKyIO dMOIIMIO celyac UCIBIThIBAIOT. [lake eciiu 4eaoBeK 0Cco3Ha-
€T, 4YTO Yy HEIro €CTb cefigac Kakoe-To YyBCTBO, MHOr'Ia ObLIBAaeT OYEHb 3aTPYAHUTCIIBHO CKa3aTb
3TO B CJIOBAX, Ha3BaTh €TO0.

W s pemnn BOCHONHUTH 3TOT MpoOed Ha CTpaHHUIAX CBOEro caiTa. Sl cOCTaBHJI CIIMCOK
3MOIII/II\/’I U YYBCTB, KOTOPBIC MHC yAal0Ch HaI\/’ITI/Ij HaaACKOCh, YTO IIpOYMUTaB €ro, MOKHO 3HAYH-
TCJIBHO ITIOITOJITHUTH OCO3HAHUEC TOT'O, YTO MOXKET C Bamn IMPONUCXOUTh.

N3 Ne4 «Summary»
Summarize the texts in about 6 paragraphs and give a title to it:

1) Readers of Celeste Ng’s second novel, “Little Fires Everywhere,” will recognize a few
elements from her acclaimed debut, “Everything I Never Told You.” There are the simmering
racial tensions and incendiary family dynamics beneath the surface of a quiet Ohio town. There
are the appeal and impossibility of assimilation, the all-consuming force of motherhood and the
secret lives of teenagers and their parents, each unknowable to the other.

And there’s a familiar frame, too: At each novel’s opening, we know at least part of the
tragedy that will befall the characters — the mystery lies in figuring out how they got there. In
“Little Fires Everywhere,” we begin not with a death but a house fire, and new questions: Who
set it, and why?

The house belongs to Elena and Bill Richardson, a wealthy white couple who epitomize
success in picture-perfect, late-’90s Shaker Heights, and their four teenage children, including
girl-next-door Lexie and the troubled prankster 1zzy, who is suspected of arson. “The firemen
said there were little fires everywhere,” Lexie says. “Multiple points of origin. Possible use of
accelerant. Not an accident.” But Izzy isn’t the only one who seems to have fled the scene. Mia
Warren and her 15-year-old daughter, Pearl, have also disappeared, vacating the small house
they rented from the Richardsons. And so Ng again returns to the past for answers.

It’s Mia and Pearl’s arrival in town 11 months earlier that ignites the story. Mia is an allur-
ing Hester Prynne, a misfit nomad whose scarlet A might stand for Artist. She and Pear] have
traveled the country in their VW Rabbit with little more than Mia’s camera, living in dozens of
towns before settling in Shaker Heights, where Mia promises her daughter they will stay. Pearl,
longing to belong, quickly becomes a fixture in the Richardsons’ home, entangling her mother
along with her.

2) Witnessing these two families as they commingle and clash is an utterly engrossing, of-
ten heartbreaking, deeply empathetic experience, not unlike watching a neighbor’s house burn.
And the spectacle doesn’t stop with the Richardsons and Warrens. Ng also introduces a custody
battle that becomes the center of the town’s attention — a 1-year-old girl who is wanted by both
her Chinese immigrant mother and the white couple who has raised the baby.

It’s this vast and complex network of moral affiliations — and the nuanced omniscient
voice that Ng employs to navigate it — that make this novel even more ambitious and accom-
plished than her debut. If occasionally the story strains beneath this undertaking — if we hear the
squeaky creak of a plot twist or if a character is too conveniently introduced — we hardly mind,
for our trusty narrator is as powerful and persuasive and delightfully clever as the narrator in a
Victorian novel. As soon as we meet our matriarch — “Mrs. Richardson stood on the tree lawn,
clutching the neck of her pale blue robe closed” — we have the sneaky sense that our well-
mannered narrator is speaking from both within and above the order-obsessed neighborhood.

But as Mrs. Richardson — rarely “Elena” — struggles to keep her household in order, the
narrator begins to shapeshift, surprising us with the expansion of her powers. Ng doesn’t miss an
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opportunity to linger over a minor character, even those we meet for only a moment (the neigh-
bor, the doorman, the bailiff) whose voices might otherwise be rendered in parentheses. At the
same time, she offers a nuanced and sympathetic portrait of those terrified of losing power. It is a
thrillingly democratic use of omniscience, and, for a novel about class, race, family and the dan-
gers of the status quo, brilliantly apt.

Mrs. Richardson’s vision of a suburban utopia might strike some as a quaint fantasy, but
this is the *90s, after all. Post-9/11, post-Obama, in the age of Trump and Black Lives Matter, we
may know better, but Ng reminds us that 20 years ago, in the age of AltaVista, pagers and Sir
Mix-a-Lot, some who voted for another Clinton claimed to have within their sight a post-racial
America. “l mean, we’re lucky,” says the blond Lexie, whose boyfriend is black. “No one sees
race here.”

The magic of this novel lies in its power to implicate all of its characters — and likely
many of its readers — in that innocent delusion. Who set the little fires everywhere? We keep
reading to find out, even as we suspect that it could be us with ash on our hands.

N3 NeS «Reproduction»

Write a reproduction of the stories

1) “The Man with the Scar” by S. Maugham (300 words).
2) “A Pair of Blue Stockings” by Kate Chopin (300 words).

N3 Ne6 «Essay»

Write an essay (about 300 words).
1) An ideal companion for you.

2) An ideal teacher.

3) The school of the future.

4) How to become happy.

7 OueHo4YHbIe CPeCTBA JIS POBeAeHUs] IPOMEKYTOYHOI aTTecTalun
a) [Imanupyemsbie pe3ynbTaThl OOYYEHHS W OLIEHOYHBIE CPEICTBA ISl MPOBEACHUS POMeE-
KYTOYHOM aTTECTaLNU:

CTpyKTypHBIT
PYKTYP [Inanupyemsle pe3yiib-
JIEMEHT OneHouHbIe CpeicTBA
TaThl 00y4EeHUS
KOMITIETEHIMHI
OK-4 CHOCOOHOCTBHIO K KOMMYHUKALIUM B YCTHOM M MUCBMEHHOM (opmMax Ha pycCKOM M

HHOCTPAHHOM 43bIKaX IJId pEIICHHA 3ada4 MCKIMYHOCTHOTO M MCEKKYIBTYPHOI'O BSaI/IMO)leI\/’I-
CTBHUA

TeopeTnueckue BOIPOCHI:
1) HazoBuTe OCHOBHBIE OCOOEHHOCTH YCTHON KOMMY-

3HaTh — OCHOBHBIE€ MPHUHIIH-
bl YCTHOW KOMMYHH-

Kallii Ha aHTJIMHACKOM
SI3BIKE;

— OCHOBHBIE€ MPHUHIIH-
OBl ITMCHMEHHOM KOM-
MYHHUKallUM Ha  aH-
TIINHCKOM SI3BIKE,

— TMPUHIMUIIBI ~ MEX-
JIMYHOCTHOTO H MECXK-
KyJbTYPHOIO B3aMMO-
NEUCTBHSI B  paMKax
W3y4aeMbIX TEM.

HUKAI[H HA aHTJIMHACKOM SI3BIKE;
2) HasoBure ocCHOBHBIE OCOOEHHOCTH HUCHMEHHOW
KOMMYHUKAIMH Ha aHTJIHACKOM SI3BIKE;

3) Ilepeuncinre 0COOEHHOCTH MEXIMYHOCTHOTO B3a-
MMOJICHCTBHS B aHTJHMHCKUX TOCYJapCTBEHHBIX U
JACTHBIX [TKOJIAX, B AaMEPHUKAHCKHX IIKOJIAX.

4) HazoBuTe 0COOEHHOCTH MEXKYJIBTYPHOTO B3aUMO-
neiictBus npu oocyxaeHuu teM «lllkoabHOE 00pa3o-
Banue B CIIIA u BenukoOputanun» u «Jlroam u sMo-
10020718

VYmern

— IMPHUMCHSATDH

[IpakTHuecKue 3aJaHus:
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IIPUHIUIIBI YCTHOM
KOMMYHUKallMd Ha aH-
TIINHACKOM SI3BIKE;

- MPUMEHSTh
MPUHIUIIBI  TUCBMEH-
HOW KOMMYHMKAallUH Ha
aHTIINHACKOM SI3BIKE,

— TMPUMEHATH MPHUH-
IIUITB  MEKIIMIHOCTHO-
ro0 M MEXKYJIbTYPHOTO
B3aUMO/ICHICTBHSA B
paMKax H3Yy4aeMBbIX
TEM.

1) Pair work. Make up dialogues discussing the prob-
lems of USA (Britain, Russian) school education.

2) Summarize in three paragraphs the main points of
the articles 1), 2). Your conclusion might be a single]
sentence restating the thesis.

1. Suffer little children

Brixton resident Devon Allison explains how the
dearth of secondary schools in her area forced her into
a four-year battle with the government that will climax
in a showdown with Lambeth council this evening
Four years ago I began regular missions to one of Brit-|
ain's strangest places - Planet Politics. I visited the part
called Education, Education, Education.

[ was a reluctant traveller and had no special training
or kit to protect myself or my naive beliefs about the
government and its responsibilities to British school-
children. But I survived, and I want to share what I
learned in this largely uncharted territory.

Here's how the journey started. Like many thousands
of people, I live in an education black hole. Believe it
or not, in my community of Brixton, south London,
there are no secondary schools - even though there are|
enough children to fill at least three of them.

So a group of my neighbours and I set out to change
this, confident that the government would see how
desperate our situation was in Brixton and move quick-
ly to provide at least a basic education service to local
children by building three new secondary schools.
How can it be that there are no secondary schools in|
Brixton? I began to piece together the story to find out
how a borough of a nearly 300,000 people can wind up
with only 10 secondary schools, with places for just
60% of its children.

[t turned out that the local council had sold 11 schools|
since 1997, including the site of Brixton's last second-
ary school, which is now covered with flats.

Brixton schoolchildren routinely travel over an hour
each way on public transport to get to secondary
school. Each local primary sends children to more than
20 different secondary schools, so many of them travel
alone, and have no supportive peer group when they
get to school. And because 60% of the borough's
schools are for girls, and 60% are for Christians, Lam-
beth children (especially Brixton boys living in the
centre of the secondary school desert) have to become
commuters at the age of 11.

It seemed obvious to us that Brixton needed schools.
But the first education minister we met told us that
Lambeth actually had "no basic need" for secondary
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schools. Yes, a majority of children were forced to
leave the area because of the lack of secondary school
places (in Lambeth, 2,500 Year 6 places shrink to less
than 1,500 Year 7 places - musical chairs is no party]
game here). However, because a few Lambeth schools|
had a few empty seats in higher years, the borough had
no basic need and wouldn't qualify for money to build
new community schools.

While we were still trying to understand this logic, the
minister told us that, even though we didn't "need" fit,
we would be getting a city academy - and we would,
love it.

We were given a choice, actually. We were asked to
choose between a) nothing, and b) the city academy,
sponsored by the Church Schools Company and spe-
cialising in business. So we chose the latter and got our
first city academy, which opens this September.

When we started to campaign for the next two schools,
we ran into a catch-22 situation. Deprived areas get]
city academies, but not if they're so deprived that they
have no failing or closed schools to turn into city acad-
emies. If, like Brixton, your community doesn't pos-
sess any of this tarnished family silver, you don't get a
school at all.
Civil servants and council officers told us that Brixton
couldn't have any secondary schools because there
were no sites, no sponsors, and everything is Very
Complicated.
We could see that we would have to do a lot of the
work ourselves. So we organised a not-for-profit com-|
pany, got former South African president Nelson Man-
dela's permission to use his name for a school, and
scoured the borough for land. We found two sites,
completed planning and legal searches on them, nego-
tiated for access with reluctant current owners, and
tripped over a group of philanthropists willing to spon-|
sor two schools in Brixton.

Then we hit crazy old catch-22 again. It had been de-
creed that the central government never buys land for
city academies. Because governments operate by prec-
edent, it was feared that an exception allowed for Brix-
ton would become the norm everywhere. The educa-
tion minister, looking farther than we mere parents can
see, pronounced that if the land was purchased for
Brixton, the whole galaxy would then show up on his
doorstep demanding real estate.

Lambeth council balks at buying land because it is
£700m in debt; the money it received from selling

Brixton's schools was spent long ago, and not on liquid|
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assets.

The high ministers of Planet Politics, in the various
forms of David Miliband, Stephen Twigg, Stephen
Timms, and Keith Hill (our local MP), told us that it
was sensible for our team to investigate various crea-|
tive approaches to funding (because, the subtext ran,
our government is not obliged to use our tax money to
provide us with the choice of a local school).

[ have fun sometimes imagining how the government]
thinks we investigate funding approaches. We are just]
a bunch of parents, all volunteers, looking after small
children, who have had a working knowledge of Planet
Politics forced upon us. Our heads may be in the DfES
but our feet are still firmly on the ground, in Brixton.
We have learned that, on Planet Politics, no level of
government admits a duty to provide local schools.
Local and central government can offer children the
"choice" to commute to distant schools or move out of
the neighbourhood.

The government concedes that a journey from Brixton
to Yorkshire is not reasonable, but a four-hour round|
trip journey is considered just fine.

Parents and children in our brave new world of choice
are told not to whine about unfairness. So what if it's
twice as hard for boys to get places? Or non-
Christians?

[ wish our strange and inhospitable hosts had tried to
learn more about our world, a world in which people
believe all children deserve good local schools, and are|
willing to go to extraordinary lengths to work "entre-
preneurially" (a favourite DfES word) to provide our
children with them. Who knows how much more we
could have accomplished together?

2. Emotional intelligence: why it matters and how to
teach it by Bradley Busch and Ben Oakley

Teaching young people skills such as active listening,
self-awareness and empathy can equip them to succeed
both academically and socially

Encouraging students to understand the difference be-
tween ‘“sad”, “disappointed” and ‘“upset” acts as
springboard to develop appropriate strategies for each.
Photograph: Alamy Stock Photo

In our work with schools, it’s now commonplace for us
to hear those in education talking about helping stu-
dents (and staff) develop their emotional intelligence.
But what do we mean exactly? Why and how should
teachers support its development in their students?

Emotional intelligence can be said to cover five main
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areas: self-awareness, emotional control, self
motivation, empathy and relationship skills. It is, of
course, important for good communication with others
— and is therefore a gateway to better learning, friend-
ships, academic success and employment. Skills such
as these developed in our formative years at school of-
ten provide the foundation for future habits later on in
life.

The term emotional intelligence was popularised in the
mid 90s by journalist Daniel Goleman’s book, Emo-
tional Intelligence: Why It Can Matter More Than 1Q.
The book’s claims that emotional intelligence is more
important than IQ is a source of debate among psy-
chologists, but it does look as if emotional intelligence
could be a factor in academic achievement.

An iconic study tracked high-1Q students from child-
hood to late adulthood and found that those who
achieved notable adult career success showed greater
“will power, perseverance and desire to excel”. Mean-
while, evidence from the seminal marshmallow test —|
which gave children the option to have more treats if
they could wait before eating them — suggested de-
layed gratification and self-control are important, with
these characteristics being linked to better school
grades, earnings and job satisfaction.

Regardless of debates over whether emotional intelli-
gence can be measured, we believe it’s worthwhile for
schools to explore some of its main facets. Here’s how.
Active listening

The skill of active listening is a key part of helping
create genuine two-way communication — and it i
about far more than just paying attention. It involves
genuinely following dialogue and responding to others|
using your own body language, then being able to
demonstrate that you have understood by verbally
summarising back key messages that have been re-
ceived.

In the classroom, this can affect how students take on
feedback from teachers. A recent review found that
38% of feedback interventions do more harm than
good. This may be in part because people often make|
common mistakes when receiving feedback — misin-
terpreting it as being a personal judgement on who
they are, for example, and thinking about when the
speaker will finish talking so they can reply instead of]
listening fully to what is being said.

The skill of active listening is a key part of helping
create genuine two-way communication — and it i
about far more than just paying attention
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A vocabulary for feelings

Researcher Lisa Barrett states that interpersonal skills|
can be enhanced by helping students increase their
emotion vocabulary. Encouraging students to under-
stand the difference between “sad”, “disappointed” and
“upset” acts as springboard to develop appropriate
strategies for each. In short, every emotion word you
learn is a new tool for future emotional intelligence.

A simple way to introduce this to students is to play
the alphabet game: as a class you see how many differ-
ent emotions you can come up with for each letter of
the alphabet. Afterwards, discuss the differences be-
tween each, what might prompt the emotions, and how,
students could individually respond. If looking for in-
spiration on this, we recommend this poster as a possi-
ble starting point.

Developing self-awareness

'When we have low self-awareness, we’re at risk of nof]
realising how we come across to others, and letting an
over inflated self-image skew our behaviour and social
interactions.

A well-known study once saw researchers ask students|
how they thought they did in a test, and then compared,
their perceptions with their actual results. They found
that most students overestimated their ability, with thig
most likely to be the case in students who had done
poorly. This 1s known as The Dunning-Kruger effect
and is one of the most common thinking biases in edu-
cation.

They also found that strategies to help students im-
prove their self-awareness include teaching them meta-
cognitive strategies. One way of doing this is to en-
courage them to ask self-reflective questions such as
“What could I have done differently?” Or use a com-
munication self-evaluation questionnaire, which can
help students begin to understand their interpersonal
skills.

Showing empathy as being ‘with’ others

Empathy is the ability to take the perspective of anoth-
er person while being non-judgemental, recognising
the emotions they are feeling, and being able to convey;
their perspective back to them. Evidence suggests that
reading is a great way to develop this skill. Researcher
Brené¢ Brown’s animated short video is also a great]
conversation starter to use with students.

Teachers: your guide to learning strategies that really]
work

Reflecting back the other person’s perspective helps to
make the other person feel understood, which in turn

22



CrpyKkTypHBIi
JIEMEHT

KOMIICTCHIIUHN

[Inanupyemsle pe3yiib-
TaThl 00y4EeHUS

OneHouHbIE Cpe/ICcTBA

increases the likelihood of collaboration and support.
Children generally develop empathy through observing
how others show it — including watching teachers and
students empathise with each other. Using phrases
such as “I understand/realise/can see” can help to show|
students how understanding of other perspective can be
expressed.

Managing emotions and self-regulation

The Sutton Trust states that helping students improve
their self-regulation — the ability to manage thoughts
and feelings — is one of the most effective and efficient]
ways to support students. This is especially so in sec-
ondary schools, with the gap between impulse control
and sensation seeking being at its widest in early teen-
age years.

What do self-regulation techniques look like? There
are approaches that are used by athletes which can be
applied to the classroom — the principles remain the
same. These include seeing events as an opportunity
rather than a threat and helpful self-talk , for example.
Reinforce to students that emotional management]
skills are not fixed but can be developed. This takes a
considerable amount of effort and patience from both
the student and the teacher, as it is often a gradual pro-
cess over a large period of time.

3) Speak on the problems using the ideas from texts 1),
2).

1) Payment for school education: pros and cons.

2) Teaching children to emotions is necessary/useless.

Bnazetrs

— YCTHOW KOMMYHH-
Kaluel B paMKax 3a-
JTAHHBIX TEM;
— MNHCBMEHHOM KOM-
MYHUKAIlMEN! B paMKax
3aJJaHHBIX TEM;
MPUHIUTIIAMHA
MEXKJIMYHOCTHOTO u
MEXKYJIbTYPHOTO B3a-
HMMOJICUCTBHS B paMKax
W3y4aeMbIX TEM.

KomrutekcHbIe TIPOOIeMHBIC 33 JaHHS

1) Speak on the problems

1. Payment for school education: pros and cons.

2. Teaching children to emotions is necessary/useless.

2) Write an opinion essay on the following topics:

1. Students should specialize early so that they can de-
velop in-depth skills and knowledge in their majors.

2. British public schools.

3. American school education vs Russian school edu-
cation.

4. Traditional vs modern way of upbringing.

5. Teaching moods in language learning.

6. The art of being happy.

7. Empathy in teaching.

8. Suppressed emotions.

IIK-2 crocoOHOCThIO HCTIOIB30BaTh COBPEMEHHBIE METOIBI M TEXHOJIOTHH O0y4YEHUSI U TUarHo-

CTHUKHN
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3HaTh — COBpPEeMEHHbIE Me- || €OPETUUECKHE BOIIPOCHI:
TOJIBI O0yUYCHUS, 1) Ha3zoBure coBpeMeHHbIE METOJbl U TEXHOJOTHH B
—  COBpEMEHHBIE Tex- [00yUCHHH;
HOJIOTUH 00Y4YEHHS; 2) HazoBuTe BHABI TUAarHOCTHKU YCTHBIX M MHUCHMEH-
—  IIPUHIMIBI UarHo- [HBIX 3aJaHAH (IMAJI0T, MOHOJIOT, 9CCe, alalTaLHs CTa-
CTUKU THH).

YMmeTs — mpuMeHsTh coBpe- [[IpakTHYecKne 3a1aHusA:

MEHHBIE METOJIbI 00Yy-
YCHWS;

— HNOPpHUMCHATbL COBpC-

MEHHBIC  TEXHOJIOTHH
00y4eHMS;
— MNpPUHUMATH TPUH-

OUIIBI JUarHOCTHUKHU.

1) Make a report using modern technologies about the
school grade system in the USA (Great Britain)

2). Do the correction of the sentences:

/13 Nel «Correct the mistakes»

Correct the mistakes in the following sentences

1.1 hate when foreign films are dubbed; I like to listen|
to them in their original language.

2.The police are very unwilling to interfere with family
problems.

3.1t’s no use to tell me now. I needed to know a week|
ago.

4.The producer organizes the budget and decides how
much is worth to spend on the film.

5.We eventually winded up staying in a little hotel a
few miles from town.

6.He became acutely conscious to have failed his par-
ents.

7.You may not like him, but you’ve got to admire of
his persistence.

8.Tell me all the latest gossips.

9.I’'m looking forward to go to your party.

10.She refused having anything to do with the plan.
11.The police observed him to enter the bank with a
gun.

12.Seeing his confusion, I offered helping him.

13.We took the line of the least resistance and paid the
money instead of arguing.

14.There is not much point to try to persuade him —
he’ll never change his mind.

15.The package in the corridor looks a bit suspiciously.
16.At supper, everyone was in high spirit.

17.1 used to a good swimmer, but now I’m out of the
practice.

18.Many newspapers have a gossip row, where private
lives of famous people are reported.

19.She just scraped at the examination.

20.Have you ever considered to work as a teacher?

3) Listen to your group-mates’ dialogue and correct the
mistakes
A: OK. We're back. You wanna talk about your sum-

mer vacation. OK.
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B: Sure. I went to Las Vegas, Nevada; Reno, Nevada;
Tahoe, California; and San Diego, California and I
went to Disneyland.
A: Wow! Sounds like a really good time.  Bay!
B:Yeah, it was. It was a lot of fun.
A: What was the best place?
B: Probably Las Vegas. It was the most interesting.
A: OK. Why was it the most interesting?  OK.
B: It was just really busy and there was always stuff
going on. Ya know, never resting.
A: OK. Ah, for example what stuff is going on? Like,
what did you do?
B: Well, we went shopping a lot, in a lot of different
casinos that had malls in them, went and visited the]
Hoover Dam.
A: Oh, wow! It's pretty big. Do you think you'll go
back in the future?
B: Hopefully.
A: OK. Great. Thanks a lot Jeanna.
Bnanern — npakTudeckumMu [KoMruieKCHbIe MPoOIeMHbIE 3aJaHNUS:

YMCHUAMU U HaABbIKAMU
HCIIOJIb30BaHUA COBpE-

MEHHBIX METOJIOB
00y4eHUS;
— TMPaKTHYECKUMU

YMCHUAMU U HaABbIKaAMU
HCIIOJIb30BaHUsA COBpE-

MEHHBIX  TEXHOJIOTHH
00y4eHUS;

— cnocobamu Jra-
THOCTHUKH

1) Think out a topic for an essay about feelings. Cor-
rect the mistakes in the essays.

2)Organize a discussion on the following text. Correct
the mistakes in case the students make any.

Want to live a happier life?

Try surrounding yourself with happy friends or at least
find friends with happy friends. A study published
online December 4th in the British Medical Journal
says happiness can quickly go viral within your social
network. Researchers looked at twenty years' worth of
data on more than 5,000 individuals and found that
when any one person was happy, their friends became
more likely to share that joy. Benefits spread out to
three degrees of separation, meaning a better chance at]
happiness for not only their friends' friends, but also
their friends' friends' friends. But don't go thinking
your ten thousand buddies on Facebook will bring you
happiness. The researchers found that the strength of
the effect dissipates over physical distance, with next-
door neighbors and friends living nearby getting the
biggest boost. Surprisingly, sadness made very little]
headway within social networks, paling in comparison
to the communal effects of happiness. Just in time for
the holiday season, scientific proof that it's not the gift]
that counts — it’s the smile on the face of the friend

giving it.

JAIIK-3 ymeeT cBOOOHO BBIpaXaTh CBOM MBICIIH, aJIEKBATHO UCIIOJIB3YsI PAa3HOOOPA3HBIC S3BIKO-
BBI€ CPEJICTBA C IIEJIbIO BBIICTICHUS PEICBAHTHON MHGOPMAIIH

3HaTh

— OCHOBHBIE CIIOCOOBI

‘Teopemqecxne BOIIPOCHI:
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KOMIIETEHIUU
BbIpaKeHUs1 cemaHTH- () Ha3oBuTe OCHOBHBIE CIIOCOOBI BBHIPAKEHUSI CEMaH-
YECKOM, KOMMYHMKA- TUYECKOM, KOMMYHUKaTUBHON M CTPYKTYPHOH IpeeM-
THUBHOM U CTPYKTYPHOMW [CTBEHHOCTH ME3K/ly YAaCTSIMH BBICKa3bIBAHUSI.
MPEEMCTBEHHOCTH 2) [lepeuncnure omuOKH, HAPYIIAOIIUE TTepeaavy pe-
MEXAY YacTAMH BbI- [IEBAHTHOM MH(GOpPMALMU B YCTHOW U MUCHbMEHHOHN pe-
CKa3bIBaHUS. 4u.
— ocHOBHble Jekcu- [3) Ilepeuncnnre amepukaHu3mMbl 1 OpUTaHU3MBI B U3Y-
YECKHUE CPEJCTBA BbI- [YACMBIX TEMaX.
paXXeHUsT MBICIEH B
paMKax M3y4aeMbIX
TEM;
— crnocoObl  BBISIBIIE-
HUs pEJIEBAaHTHOM HH-
dhopmarun.
YmMmern — TIIPUMEHATh OCHOB- [[[pakTHueckue 3agaHus:

HBIE CITOCOOBI BBIpaXKe-
HUS  CEMaHTHYECKOH,
KOMMYHUKaTUBHOM U
CTPYKTYPHOM
CTBEHHOCTU MEXIY 4Ya-

npeem-

CTSMU BbICKa3bIBaHUS,
- MPUMEHATh OC-
HOBHBIE  JIEKCHYECKHUE
CpEICTBA JUIsl BBIpaXKe-
HHSI MBICIIEH B pamKax
M3y4aeMbIX TEM;

- MPUMEHSTh

CITOCOOBI  BBISABJIICHUA

pelieBaHTHON  MHOP-

Maluu.

1) 2) Summarize in three paragraphs the main points of]
the articles 1), 2). Mind the semantic, communicative
and structural integrity of your summary:
1. Suffer little children

Brixton resident Devon Allison explains how the
dearth of secondary schools in her area forced her into
a four-year battle with the government that will climax
in a showdown with Lambeth council this evening
Four years ago I began regular missions to one of Brit-|
ain's strangest places - Planet Politics. I visited the part
called Education, Education, Education.
[ was a reluctant traveller and had no special training
or kit to protect myself or my naive beliefs about the
government and its responsibilities to British school-
children. But I survived, and I want to share what I
learned in this largely uncharted territory.

Here's how the journey started. Like many thousands
of people, I live in an education black hole. Believe it
or not, in my community of Brixton, south London,
there are no secondary schools - even though there are|
enough children to fill at least three of them.

So a group of my neighbours and I set out to change
this, confident that the government would see how
desperate our situation was in Brixton and move quick-
ly to provide at least a basic education service to local
children by building three new secondary schools.
How can it be that there are no secondary schools in|
Brixton? I began to piece together the story to find out
how a borough of a nearly 300,000 people can wind up
with only 10 secondary schools, with places for just
60% of its children.

[t turned out that the local council had sold 11 schools|
since 1997, including the site of Brixton's last second-

ary school, which is now covered with flats.
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Brixton schoolchildren routinely travel over an hour
each way on public transport to get to secondary
school. Each local primary sends children to more than
20 different secondary schools, so many of them travel
alone, and have no supportive peer group when they
get to school. And because 60% of the borough's
schools are for girls, and 60% are for Christians, Lam-
beth children (especially Brixton boys living in the
centre of the secondary school desert) have to become
commuters at the age of 11.

It seemed obvious to us that Brixton needed schools.
But the first education minister we met told us that
Lambeth actually had "no basic need" for secondary
schools. Yes, a majority of children were forced to
leave the area because of the lack of secondary school
places (in Lambeth, 2,500 Year 6 places shrink to less
than 1,500 Year 7 places - musical chairs is no party]
game here). However, because a few Lambeth schools
had a few empty seats in higher years, the borough had
no basic need and wouldn't qualify for money to build
new community schools.

While we were still trying to understand this logic, the
minister told us that, even though we didn't "need" it,
we would be getting a city academy - and we would,
love it.

We were given a choice, actually. We were asked to
choose between a) nothing, and b) the city academy,
sponsored by the Church Schools Company and spe-
cialising in business. So we chose the latter and got our
first city academy, which opens this September.

When we started to campaign for the next two schools,
we ran into a catch-22 situation. Deprived areas get
city academies, but not if they're so deprived that they
have no failing or closed schools to turn into city acad-
emies. If, like Brixton, your community doesn't pos-
sess any of this tarnished family silver, you don't get a
school at all.

Civil servants and council officers told us that Brixton
couldn't have any secondary schools because there
were no sites, no sponsors, and everything is Very
Complicated.

We could see that we would have to do a lot of the
work ourselves. So we organised a not-for-profit com-|
pany, got former South African president Nelson Man-
dela's permission to use his name for a school, and
scoured the borough for land. We found two sites,
completed planning and legal searches on them, nego-
tiated for access with reluctant current owners, and

tripped over a group of philanthropists willing to spon-|
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sor two schools in Brixton.

Then we hit crazy old catch-22 again. It had been de-
creed that the central government never buys land for
city academies. Because governments operate by prec-
edent, it was feared that an exception allowed for Brix-
ton would become the norm everywhere. The educa-
tion minister, looking farther than we mere parents can
see, pronounced that if the land was purchased for
Brixton, the whole galaxy would then show up on his
doorstep demanding real estate.

Lambeth council balks at buying land because it is
£700m in debt; the money it received from selling
Brixton's schools was spent long ago, and not on liquid,
assets.

The high ministers of Planet Politics, in the various
forms of David Miliband, Stephen Twigg, Stephen
Timms, and Keith Hill (our local MP), told us that it
was sensible for our team to investigate various crea-|
tive approaches to funding (because, the subtext ran,
our government is not obliged to use our tax money to
provide us with the choice of a local school).

[ have fun sometimes imagining how the government
thinks we investigate funding approaches. We are just]
a bunch of parents, all volunteers, looking after small
children, who have had a working knowledge of Planet
Politics forced upon us. Our heads may be in the DfES
but our feet are still firmly on the ground, in Brixton.
We have learned that, on Planet Politics, no level of
government admits a duty to provide local schools.
Local and central government can offer children the
"choice" to commute to distant schools or move out of
the neighbourhood.
The government concedes that a journey from Brixton
to Yorkshire is not reasonable, but a four-hour round|
trip journey is considered just fine.

Parents and children in our brave new world of choice
are told not to whine about unfairness. So what if it's
twice as hard for boys to get places? Or non-
Christians?

[ wish our strange and inhospitable hosts had tried to
learn more about our world, a world in which people
believe all children deserve good local schools, and are|
willing to go to extraordinary lengths to work "entre-
preneurially" (a favourite DfES word) to provide our
children with them. Who knows how much more we
could have accomplished together?

2. Emotional intelligence: why it matters and how to

teach it by Bradley Busch and Ben Oakley
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Teaching young people skills such as active listening,
self-awareness and empathy can equip them to succeed
both academically and socially

Encouraging students to understand the difference be-
tween “sad”, “disappointed” and “upset” acts as
springboard to develop appropriate strategies for each.
Photograph: Alamy Stock Photo

In our work with schools, it’s now commonplace for us
to hear those in education talking about helping stu-
dents (and staff) develop their emotional intelligence.
But what do we mean exactly? Why and how should
teachers support its development in their students?
Emotional intelligence can be said to cover five main
areas: self-awareness, emotional control, self
motivation, empathy and relationship skills. It is, of
course, important for good communication with others
— and is therefore a gateway to better learning, friend-
ships, academic success and employment. Skills such
as these developed in our formative years at school of-
ten provide the foundation for future habits later on in
life.
The term emotional intelligence was popularised in the
mid 90s by journalist Daniel Goleman’s book, Emo-
tional Intelligence: Why It Can Matter More Than 1Q.
The book’s claims that emotional intelligence is more|
important than IQ is a source of debate among psy-
chologists, but it does look as if emotional intelligence,
could be a factor in academic achievement.

An iconic study tracked high-IQ students from child-
hood to late adulthood and found that those who
achieved notable adult career success showed greater
“will power, perseverance and desire to excel”. Mean-
while, evidence from the seminal marshmallow test —|
which gave children the option to have more treats if
they could wait before eating them — suggested de-
layed gratification and self-control are important, with
these characteristics being linked to better school
grades, earnings and job satisfaction.

Regardless of debates over whether emotional intelli-
gence can be measured, we believe it’s worthwhile for
schools to explore some of its main facets. Here’s how.
Active listening

The skill of active listening is a key part of helping
create genuine two-way communication — and it i
about far more than just paying attention. It involves
genuinely following dialogue and responding to others|
using your own body language, then being able to
demonstrate that you have understood by verbally
summarising back key messages that have been re-
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ceived.

In the classroom, this can affect how students take on
feedback from teachers. A recent review found that
38% of feedback interventions do more harm than
good. This may be in part because people often make|
common mistakes when receiving feedback — misin-
terpreting it as being a personal judgement on who
they are, for example, and thinking about when the
speaker will finish talking so they can reply instead of]
listening fully to what is being said.

The skill of active listening is a key part of helping
create genuine two-way communication — and it i
about far more than just paying attention

A vocabulary for feelings

Researcher Lisa Barrett states that interpersonal skills
can be enhanced by helping students increase their
emotion vocabulary. Encouraging students to under-
stand the difference between “sad”, “disappointed” and
“upset” acts as springboard to develop appropriate
strategies for each. In short, every emotion word you
learn is a new tool for future emotional intelligence.

A simple way to introduce this to students is to play
the alphabet game: as a class you see how many differ-
ent emotions you can come up with for each letter of
the alphabet. Afterwards, discuss the differences be-
tween each, what might prompt the emotions, and how,
students could individually respond. If looking for in-
spiration on this, we recommend this poster as a possi-
ble starting point.

Developing self-awareness

'When we have low self-awareness, we’re at risk of nof]
realising how we come across to others, and letting an
over inflated self-image skew our behaviour and social
interactions.

A well-known study once saw researchers ask students|
how they thought they did in a test, and then compared,
their perceptions with their actual results. They found
that most students overestimated their ability, with thig
most likely to be the case in students who had done
poorly. This 1s known as The Dunning-Kruger effect
and is one of the most common thinking biases in edu-
cation.

They also found that strategies to help students im-
prove their self-awareness include teaching them meta-
cognitive strategies. One way of doing this is to en-
courage them to ask self-reflective questions such as
“What could I have done differently?” Or use a com-
munication self-evaluation questionnaire, which can
help students begin to understand their interpersonal
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skills.

Showing empathy as being ‘with’ others

Empathy is the ability to take the perspective of anoth-
er person while being non-judgemental, recognising
the emotions they are feeling, and being able to convey;
their perspective back to them. Evidence suggests that
reading is a great way to develop this skill. Researcher
Brené¢ Brown’s animated short video is also a great
conversation starter to use with students.

Teachers: your guide to learning strategies that really]
work

Reflecting back the other person’s perspective helps to
make the other person feel understood, which in turn
increases the likelihood of collaboration and support,
Children generally develop empathy through observing
how others show it — including watching teachers and
students empathise with each other. Using phrases
such as “I understand/realise/can see” can help to show|
students how understanding of other perspective can be|
expressed.

Managing emotions and self-regulation

The Sutton Trust states that helping students improve
their self-regulation — the ability to manage thoughts
and feelings — is one of the most effective and efficient
ways to support students. This is especially so in sec-
ondary schools, with the gap between impulse control
and sensation seeking being at its widest in early teen-
age years.

What do self-regulation techniques look like? There
are approaches that are used by athletes which can be
applied to the classroom — the principles remain the
same. These include seeing events as an opportunity
rather than a threat and helpful self-talk , for example.
Reinforce to students that emotional management]
skills are not fixed but can be developed. This takes a
considerable amount of effort and patience from both
the student and the teacher, as it is often a gradual pro-
cess over a large period of time.

2) Pair work. Make up dialogues discussing the prob-
lems raised in the articles and use the active vocabu-
lary.

3) Write a reproduction of the stories. minding the se-
mantic, communicative and structural integrity of your
reproductions:

1) “The Man with the Scar” by S. Maugham (300
words).

2) “A Pair of Blue Stockings” by Kate Chopin (300
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words).

4) Translate into English (make use of the active vo-
cabulary)

1. OH HHUKOrJa HU B MaJIeHIIe CTENEHU HE BMEIIU-
BaJICS B JeJia IPYTIHX.

2. D10 He OyAeT CTOUTH IOPOT0, HO HE B 3TOM CYTb.

3. S cuurtaro BaxkHbIM (00s3aTENbHBIM) 3aKpPbHIBAThH
OKHa Mepes yX0JA0M U3 JOMa.

4. 51 nymato, 4To 5 ymycTuia BC€ camoe TJIaBHOE.

5.  Bbl J0MKHO OBITH yTaeTe MEHS C KEM-TO JPYTUM.
6. Pas3Be Bbl He 3ameTHsi HUYETO MOI03PUTENBHOTO B
ero noseaeHuun?

7. 51 cMyTHO OCO3HaBaJl, YTO 32 MHOM CIIEIAT.

8. OnHa He mpulUIa B CO3HAHUE U yMEpJia Ha CIIEYIO-
W1 1CHb.

9. TloctossHHas GONTOBHS JAETEH Memiaiia eMy pado-
TaTh.

10. Ecint Obl ThI MOpa3MBbICIINI HaJl CBOUMU MOCTYIIKA-|
MU, TO Thl ObI OCO3HAJI, YTO CaM 33 HUX OTBEYAECIIb.

11. TBou OproKM M MHUKAK — OUYE€Hb CTPAHHOE CMellle-]
HUE CTUJIEH.

12. On yka3an Ha MECTO, TJIe PaHbIIIE CTOSI JOM.

13. On Bcerga o0emaeT HOMO4Yb, HO KOT'Aa JOXOIUT 10
nena, ero HUKorjaa Her.

14.V meHs ecThb MOJO3pEHHE, YTO OHA TOBOPUT HeEH
[paBay.

15. OH roBopuJl U TOBOPHJI, HO TaK U HE MOJOMIEN K
CyTH Jena.

16. 51 — noxnonnuk Mormapra.

17. Het cmbIcia % 1aTh.

18. Eciin Ob1 oHa He ObLIa Tak 3acTEHYHMBA, OHA ObLI HE
4yBCTBOBaJla ce0si HEJOBKO CPEIU HE3HAKOMBIX JIO-
nei.

19. ApMus okaszana CUIIBHOE CONPOTUBIICHUE Bpary.
20. Mama roBopHT, 4TO 5 MOTY MOWTH paboTaTh, €Ciiy
STO He OyzeT Menath yuéoe.

Bnazetrs

— cmnocobaMu  BbIpa-
JKCHHS CEMaHTHUUECKOM,
KOMMYHUKaTUBHOM H
CTPYKTYPHOM  IpeeM-
CTBEHHOCTH MEX]y 4a-
CTSIMH BBICKa3bIBAHUSI.
—  JIGKCUYECKUMH
CPEICTBA  BBIPAXKEHUS
MBICJIEN B paMKax H3y-
YaeMbIX TEM;

— cnoco0aMH  BBISIB-
JICHUSA peneBaHTHOM
nH(popMalnH.

KomrutekcHbIe IpOOJIeMHBIE 3aTaHHS

1) Speak on the problems using the active vocabulary
of the lessons and minding the semantic, communica-
tive and structural integrity of your summary:

1. Payment for school education: pros and cons.

2. Teaching children to emotions is necessary/useless.

2) Write an opinion essay on the following topics:

1. Students should specialize early so that they can de-
velop in-depth skills and knowledge in their majors.

2. British public schools.

3. American school education vs Russian school edu-
cation.
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4. Traditional vs modern way of upbringing.
5. Teaching moods in language learning.

6. The art of being happy.

7. Empathy in teaching.

8. Suppressed emotions.

JAIIK-4 o6mamaeT roTOBHOCTHIO MPEOJ0JIEBATh BIHMSHUE CTEPEOTHIIOB U OCYIIECTBIISTH MEXK-
KYJIbTYPHBIN JUaor B o0mel u mpodeccruoHaibHON chepax oOmeHus

3HaTh

— CTEpPCOTHIIBI, BO3-
HUKAIOIIHAE TIPH MEX-
KYJIbTYpPHOM OOIICHHH;
— TMPUHIUIBI ~ MEX-
KYJIBTYPHOTO  JTHAJIOTa
B obmel u mpodeccu-
OHAIBHBIX cdepax 00-
ICHMS,;

— OCHOBHBICE  TEMHI,
BO3HUKAWOIINE B 00-
mei u  mpodeccuo-
HaJdbHBIX cdepax 00-
IICHUS B paMKax H3Y-
JACMBIX TEM.

TeopeTnueckue BOIPOCHI:

1) Ha3zoBute crepeoTunsl, BO3ZHUKAIOIIME INPH MEXK-
KYJIbTYPHOM OOIIEHUMY;

2) HaszoBuTe nNpUHUUINBI BEAECHUE MEXKYJIbTYPHOIO|
nanora B oouel u npodeccuoHanbHbIX cepax 00
[IICHS;

3) HazoBuTe Ha Bam B3IV aKTyajlbHbIE TEMbI, BO3-
HUKaoIie B MpodeccuoHanbHON cdepe oOmieHus B
pamkax TeM «Schooling», «People and Emotiony.

VYmern

— y3HaBaTh CTEPEOTH-
IbI, BO3HUKAIOIINAC TIPH
MEXKYJIbTYpHOM  00-
CHUH;

— TMPUMEHATH IPUH-
IUTIBL  MEXKYJIBTYPHO-
ro auajiora B oOmied u
npohecCHoHaTBHBIX
cdepax oOmeHUS;

— HaxXOJUTh  TEMBI,
BO3HUKAWOIIME B 00-
mei u  mpodeccuo-
HaJdbHBIX cdepax 00-
IICHUS B paMKax H3Y-
JaeMBIX TEM.

[IpakTHuecKkue 3aJaHus:

1. Listen to the text and find the stereotypes.

Text script

This is the VOA Special English Education Report,
Some American parents might think their children
need better educations to compete with China and oth-
er countries. But how much do the parents themselves
need to change?

A new book called "Battle Hymn of the Tiger Mother"|
by Amy Chua has caused a debate about cultural dif-
ferences in parenting. Ms. Chua is a professor at the
Yale Law School in New Haven, Connecticut, and the
mother of two daughters. She was raised in the Ameri-
can Midwest by immigrant Chinese parents. In the
Chinese culture, the tiger represents strength and pow-
er. In her book, Ms. Chua writes about how she de-
manded excellence from her daughters. For example,
she threatened to burn her daughter's stuffed animals
unless she played a piece of music perfectly. She
would insult her daughters if they failed to meet her
expectations. Ms. Chua told NBC television that she
had a clear list of what her daughters, Sophia and
Louisa, were not permitted to do.

"Attend a sleepover, have a play date, watch TV or
play computer games, be in a school play, get any
grade less than an A." Many people have criticized
Amy Chua. Some say her parenting methods were abu-

sive. She even admits that her husband, who is not
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Chinese, sometimes objected to her parenting style.
But she says that was the way her parents raised her
and her three sisters.

Ms. Chua makes fun of her own extreme style of par-|
enting. She says she eased some of the pressure after
her younger daughter rebelled and shouted "I hate my
life! I hate you!" Ms. Chua says she decided to retreat
when it seemed like there was a risk that she might
lose her daughter. But she also says American parents
often have low expectations of their children's abilities.
"One of the biggest differences I see between Western
and Chinese parents is that Chinese parents assume
strength rather than fragility”

Stacy DeBroff has written four books on parenting.
"The stirring of this intense debate has to do with what
does it mean to be a successful parent and what does it
mean to be a successful child?" "Ms. DeBroff says
Amy Chua's parenting style is not limited to Chinese
families. She says it represents a traditional way of
parenting among immigrants seeking a better future for
their children. But she also sees a risk. When children
have no time to be social or to follow their own inter-|
ests, they might not develop other skills that they need
to succeed in life.
Stacey DeBroff advises parents to develop their own
style of parenting and not just repeat the way they were
raised.

2. Role Play: you are teachers from different countries
Discuss the problems:

1) 1. Payment for school education: pros and cons.

2) Teaching children to emotions is necessary/useless.

Bnazetrs

- crocobamMu u3-
OeraHusi CTEPEOTHIIOB,

BO3HUKAIOIINE npu
MEXKYJIbTYpHOM  00-
[ICHUU;

- ciocobamu

MIPUMCHCHHSI MEKKYITb-
TYpHOTO JHajioTa B
obmelr um mpodeccuo-
HaJbHBIX cdepax 00-
IICHMS;

- TeMaMH, BO3HH-
KaloIIMMU B OOIIeHd u

pohecCHoHaTBHBIX
chepax oOmeHus B
paMKax HN3Yy4acMbIX
TEM.

KomrutekcHbIe IPOOIeMHBIC 33 JaHHS:
Write an essay (about 300 words).

1) An ideal companion for you.

2) An ideal teacher.

3) The school of the future.

4) How to become happy.

2) Speak on the problems using the active vocabulary
of the lessons:

1. Payment for school education: pros and cons.

2. Teaching children to emotions is necessary/useless.
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b) Ilopsanok mnpoBeaeHHs] NMPOMEKYTOYHON ATTeCTAUMH, NMOKA3aTeJd M KPUTEpPHHU
OlleHMBAHMUS:
3aueT 1Mo AUCUUIUIMHE IPOBOAMUTCSA B OJUH 3Tall U BKJIIOYAET HAIMCAHHUE 3CCE Ha MPEeasio-
KEHHYIO TEMY.

CxeMa OlleHUBAHNA COYMHeHHus(3cce)

KPUTEPUHN
BAJLI Conep:xanue Opranuszanus Jlekcnka I'pammaTuka Opdorpapus H
TEKCTA IMYHKTYyanus
Tema mon- | [lucekMennoe Ucnonsiye- Ucnonw3yrores Opdorpaduue-
HOCTBIO BBICKa3bIBAHWE | MBIl  CJIOBap- | pa3HOOOpa3Hble | CKME€  OIIMOKHU
packpbITa: JIOTUYHO; Cpel- | HbIM 3amac co- | rpaMMaTHYECKUE | MPAKTUYECKU
5 - TE3UC CO- | CTBA  JIOTHYE- | OTBETCTBYET CTPYKTYpPBl B CO- | OTCYTCTBYIOT.
- OTBETCTBYET | CKOM CBSI3M MC- | IOCTaBJIEHHOM | OTBETCTBUU C 1MO- | TeKCcT paszzaeneH
MPEJIOKEH- | MOJIb30BaHbI 3ajjaue; Mpak- | CTaBIEHHOW 3a- | HAa MpPeI0KEeHUs
HOU TeME, [IPAaBUIILHO; THYeCKH HeT | nadyei. [Ipaktu- | ¢ IpaBHIBHBIM
- TEKCT MpaBUjlb- | HAPYUIEHUI B | YECKU OTCYT- | IIYHKTYyallMOH-
COZEp>KaHUE | HO pa3lie]ieH Ha | UCIIO0JIb30Ba- CTBYIOT OITMOKHU. | HBIM  odopmIie-
OCHOBHOM a63anpl;  Gop- | HUM  JIGKCHKH, HUEM
yacTU JOKa- | MaT IHUCbMEH- | CTUJIEBOE
3BIBACT U | HOTO TIpou3Be- | oopMIICHHE
pa3BUBAET JeHUs] BbIOpaH | peuu BbIOpaHO
MOJIOKEHUSI | TIPABUIIBHO. BEpHO C Yyde-
Te3uca, TOM xKaHpa
- MIPOU3BEACHUS
3aKJIIOUEHUE
JIOTUYECKHU
BBITEKAET W3
OCHOBHOM
4acTu U CO-
OTBETCTBYET
TE3UCY
Tema nocra- | IIuceMenHoe Hcnonesye- Nwmeercs psan He- | Umeercs psan
TOYHO TIOJI- | BBICKa3bIBAHUE | MBI  CJIOBap- | TpyoOBIX Tpamma- | opdorpadude-
4 HO DAacKphbl- | B OCHOBHOM | HBI{ 3amac CO- | THYECKUX OILIU- | CKUX u/unm
- Ta: JIOTUYHO; MMe- | OTBETCTBYET OOK, HE 3aTpyl- | IYHKTyalluOH-
- TE3UC CO- | IOTCA  OTJENb- | IOCTABJICHHOMN | HSIOIIMX IOHHU- | HBIX  OLIMOOK,
OTBETCTBYET | Hble HENOCTaT- | 3ajjaue, OJ[Ha- | MAHHUE TEKCTa. KOTOpblE HE 3a-
MpEeII0KEH- | KM IIPU UCHOJb- | KO  BCTpeda- TPYOHSIOT — TIO-
HOM TeMme, 30BaHUU I0TCA  OT/AENb- HUMaHUE TeKCTa.
- CPEICTB JIOTU- | HbI€ HETOYHO-
COJICp)KAHUE | YECKOW CBSA3M; | CTH B YIO-
OCHOBHOM UMEITCA  OT- | TpeOiIeHuu
4acTU  pa3- | JeJIbHbIE HEN0- | CJIOB 160
BHUBAaeT IIO- | CTaTKU IIpH | CIIOBApHbBIN
JIOKEHUs JIeJIEHUU TEKCTa | 3arac He-
Te3Huca, HO | Ha ab3ar1lbl; | CKOJIBKO Orpa-
MHOTJ1a UMEIOTCS  OT- | HUYEH, HO
Habo1a- JIeJIbHbIE JIEKCUKa  HC-
10TCS OT- | HApYIICHHUS M0JIb30BaHa
cTymieHust | opmara couM- | IPaBUIILHO,
OT Te3uca, | HEHUS. UMeETCI  OT-

JCIBHBIC CTHU-

35




3aKITIOYEHUE JUCTUYECKUE
COOTBET- HETOYHOCTH
CTBYET TE€3U-
Cy, HO HE B
MTOJTHOM
obbeme OT-
paxaeTr ero
TTOJIOKEHUS
Tema B oc- | [IucekMenHoe Ucnons3zoBan | Yacto BcTpeya-
HOBHOM BBICKA3bIBAHUE | HEOTPABJAHHO | FOTCS OIINOKH
packpsITa: HE BCerjaa Jio- | OTpaHUYCH- AJIEMEHTapHOTO
- TE3UC B | TMYHO; MMEIOT- | HBIH  CJIOBap- | ypPOBHS, W
3 OCHOBHOM Cs  MHOTOYHC- | HBIU 3amac; | omuOKH HEMHO-
COOTBET- JIEHHbIE OMMO- | YaCTO  BCTpE- | TOUYUCIICHHBI, HO
CTBYET KM B HCIIOJB30- | YAIOTCS Hapy- | 3aTPYOHSIOT T10-
MPEIJIOKEH- | BAHUU CPEJICTB | IEHUS B HC- | HUMAaHHUE TEKCTa.
HOH TeMe, JIOTUYECKO# MOJIb30BaHUH
HNmerotcst  MHO-
-B COJZIep)Ka- | CBSI3M, WX BBHI- | JICKCUKH, He-
TOYMCIICHHBIE
HAM OCHOB- | OOp OrpaHUYeH; | KOTOpbIE W3
. opdorpaduye-
HOM  YacTH | JIeJIEHHWEe TEeKCTa | HUX MOTYT 3a-
CKHE€ U TyHKTYya-
4acTo Ha ab3albl OT- | TPYAHSITH IIO-
[IHOHHBIC OIINO-
BCTPEUAIOT- | CYTCTBYET; HUMaHHUE TEK-
KH, HEKOTOPHIC
Cs  OTCTYI- | UMEIOTCS MHO- | CTa,  CTHJIH-
U3 HHUX MOTYT
JIEHUS OT | TOYUCJICHHBIC CTUYECKHE
MPUBOJUTH K He-
Te3Mnca, OIITHOKH B | OIINOKHA
MTOHUMAaHHIO
- 3akiode- | popMare couu- | BCTPEYarOTCs TeKeTa
HUE HE J0- | HCHUSA JIOCTAaTOYHO '
CTATOYHO 4acTo.
JIOTHYECKH
000CHOBAHO
U HE B MOJ-
HOM 00OBeMe
OTpaXkaeT
MTOJIOKEHUS
Te3uca.
Tema He | OTCcyTCTBYET Kpaiine orpa- | ['pammaruueckue | [IpaBuma opdo-
packpsITa: JIOTUKA B TI0- | HHYCHHBIN nmpaBWjia HE CO- | rpaduu U TyHK-
) -TE€3UC  HE | CTPOEHUU  CO- | CIIOBApHBIN OJIFOTaFOTCHI. Tyalluu HE CO-
- COOTBET- yuHeHus1, (op- | 3amac He mo3- | MHOro  rpyObIX | OiroatoTCs.
CTBYET T€M€, | MaT COYMHEHHS | BOJSET  BbI- | OMUOOK, 3aTpy.l-
nub0 COOT- | HE COOJIFOAET- | MOJHUTh  TO- | HAKOIIUX  TOHU-
BETCTBYET, col. CTaBJICHHYIO MaHHE TEKCTa.
HO  cojep- 3amauy

’KaHue  oc-
HOBHOH 4a-
CTH HE pas-
BHUBAaeT IIO-
JIOKEHUS

Te3Mca,

3aKJIIOYCHHE
HEe 000CHO-
BaHO W HE
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oTpaxkaet
IIOJIOKCHUA
Te3uca.

IMoka3aTeu U KpUTEPUU OLIEHUBAHMS HA 3a4eTe:

- Ha OIEHKY «3a4TeH0» 00YyJaroIIUIics TOJDKEH MOKa3aTh BRICOKHH, CPETHUN HIIA TIOPOTO-
BBl YPOBEHb Pa3BUTHs KOMIIETCHIINM, 3HAHUS HE TOJIHKO HAa YPOBHE BOCIPOU3BEICHUS U 00BsIC-
HeHUsI HHHOPMAIMHU, HO ¥ UHTEJUICKTYaIbHbIC HABBIKHM PEIICHUSI S3BIKOBOU 3aauu (IIOCTPOCHHS
Uanora, MojiepKaHue JUCKYCCHH, YMEHHUE 3a7aBaTh HABOIIINE BOIMPOCHI, BHIPAKATH CBOE
MHEHHE I10 TMOBOJY MPOOJEMHOTO TEMbI), HAXOXJICHUS YHUKAJIBHBIX OTBETOB K MpoOiiemMam,
OIIEHKH M BBIHECEHUS KPUTHUUYCCKUX CYXKJICHUW; IPH 3TOM JOIMYCKAIOTCS OT/ACIbHBIE HETOYHOCTH
MIPU MHTEPIPETANUU TTPOOJIEM U 3aTPYAHCHUS B TIEPEHOCE 3HAHUW M HAaBBIKOB B HOBBIC HECTaH-
JTapTHBIC CUTYalluK;, HeoOXoaumMo BbeintoTHEHHE 70% 3agaHuii B TEYCHUE CEMECTPa, a TAK)KEe BbI-
MIOJIHEHBI 3a4eTHbIe PabOThl. Dcce HAMKMCAHO Ha OLEHKY «OTIUYHO», «XOPOIIO» U «YAOBIETBO-
PHUTEIBHOY.

- Ha OIICHKY «He 3a4TeHO0» - 00ydJaroluiics MOKa3bIBaeT 3HAHUS HA YPOBHE BOCIIPOM3BE-
neHust 1 00bsicHeHus uHpopmanuu B oobeme He 6oisiee 20%, HE MOXKET MMOKa3aTh UHTEIEKTY-
aJIbHbIE HABBIKM PEILEHHUs NMPOCThIX 3aj1ay; nucbMeHHble 3aaaHus (70-100%) BbIMOIHEHBI Ha
OIIEHKY «HEYJIOBJIETBOPUTEIIHLHOY»; B TEUCHUE CEMECTpPa HE BBHITIOIHSIIOTCS OCHOBHBIC YCTHBIC U
MUCbMEHHBIE PA0OTHI. Dcce HAMUCAHO C OONBIION MOJEH CTUIUCTUYCCKUX, TPAMMATHYECKUX
omuOO0K, HapyIIeHa CTPYKTYypa ICCe, HE BhIACPKAH TPEOyeMbIil 00BEM.

8 YuebHo-MeTOoAMUYecKOe U MH(pOpMAIIMOHHOE 00ecTiedeHue U CIUITUHBI

a) OcHOBHas JMTEpaTypa:

1. ApramonoBa, M. B. Let's Read and Speak about Culture : yaebnoe nmocobue [mis By-
30B]. Part 1 / M. B. ApramonosBa, JI. B. [laBnosa, U. P. Ilynexa ; MI'TY. - Marauroropck :
MI'TY, 2019. - 1 snekrpon. ont. muck (CD-ROM). - 3arn. ¢ turyn. skpana. - URL:
https://magtu.informsystema.ru/uploader/fileUpload?name=3833.pdf&show=dcatalogues/1/1530
015/3833.pdf&view=true (marta obpamenus: 22.10.2019). - MakpooOnekt. - ISBN 978-5-9967-
1460-5. - Tekcr : anexkTpoHHBIN. - CBeeHus nocTynHbl Takke Ha CD-ROM.

0) JlonosHuTebHAsA qUTEpaTypa:

1. Menexoga, 0. b. Grammar: Practice and Testing : mpaktuxkym / FO. b. Menexosa, E. U.
Pabuna ; MI'TVY. - Maraurtoropck : MI'TY, 2018. - 1 anektpon. onT. auck (CD-ROM). - 3armn. ¢
THTYIL. JKpaHa. - URL:
https://magtu.informsystema.ru/uploader/fileUpload?name=3694.pdf&show=dcatalogues/1/1527
532/3694.pdf&view=true - MakpooObeKT. - TeKkcT : 3eKTpoHHbIN. - CBeIeHUs JOCTYIHbI TAKXKe
Ha CD-ROM.

2 . ConosnseBa, H. C. Listening Comprehension Guide (Ilpaktukym no ayaupoBaHuUIio K
aynmuokauram "Koappu C. Kunra, "Omnacusiii manuent" M. Kpaiitona, "Pacckaxxu MHe CBOU CHBI"
C. lllennona, "Jlynnsiii ceet Tebe k muny" M. X. Knapk) / H. C. ConosseBa ; MI'TY. - Maruau-
toropck : MI'TVY, 2018. - 1 anektpon. ont. guck (CD-ROM). - 3arn. ¢ tutyn. skpana. - URL:
https://magtu.informsystema.ru/uploader/fileUpload?name=3470.pdf&show=dcatalogues/1/1514
286/3470.pdf&view=true . - MakpooObeKT. - TekcT pyc., aHri. - TekcT : 21eKTpoHHBIN. - CBe-
neHust 1ocTynHbl Takke Ha CD-ROM.

B) MeToanueckue yKazaHus:

1. CamocrosiTenbHas padoTa CTyIEHTOB By3a : IpakTUKyM / coctaButenu: T. I'. Hepetuna,
H. P. ¥pazaeBa, E. M. PazymoBa, T. ®@. OpexoBa ; MarHUTOTOPCKU# TOC. TEXHUYECKUN YH-T
uM. I'. 1. Hocosa. - Marauroropck : MI'TY um. I'. UI. Hocosa, 2019. - 1 CD-ROM. - 3aru. ¢

THTYIL. JKpaHa. - URL:
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https://magtu.informsystema.ru/uploader/fileUpload?name=3816.pdf&show=dcatalogues/1/1
530261/3816.pdf&view=true (mara oOpamenus: 09.10.2020). - MakpooOwekr. - Tekcr :
AJIEKTPOHHBIN. - CBeieHus qocTynHbl Takke Ha CD-ROM.

2. Meroauyeckre yKa3aHus IPEACTABIECHBI B IPUJIOKEHNH 1.

r) Ilporpammuoe odecnneuenne u UHTEepHET-pecypcebl:

Haumenosanwue 110 Ne norosopa - Cpox feiicTBus JHICH-
MS Windows 7 1-1227 ot 08.10.2018 11.10.2021
MS Office 2007 No 135 ot 17.09.2007 0eccpovyHO
FAR Manager CBOOOJIHO pacmpocTpa- 0eccpovHO
HsEMOE
7Zip CBOOOJIHO pacmpocTpa- 0eccpovHO
HsEMOE

IIpodeccuonanbHbie 6a3bl JAHHBIX U HHGOPMANIMOHHBIE CTIPABOYHBIE CHCTEMbI

1) HanmonaneHass uHQOpMalMOHHO-aHAIUTUYECKast cucreMa — Poccuilickuil HHIEKC
nayanoro rutupoBanus (PUHL]) URL: https://elibrary.ru/project risc.asp

2) DnextpoHHast 0aza mepuoaunyeckux usganuii East View Information Services, OOO
«MUBUC»  https://dlib.eastview.com/

3) IlouckoBas cucremMa Axkanemust
https://scholar.google.ru/

4) Uadopmarmonnas cuctema - EauHoe OKHO mocTyna K WHGOPMAIMOHHBIM pecypcam
URL: http://window.edu.ru/

Google (Google Scholar) URL:

5) Poccuiickas l'ocynapcrBennas OoubmmoTeKa. Karamoru
https://www.rsl.ru/ru/4readers/catalogues/
6) DIIEeKTpOHHBIE pecypchl OMOIMOTEKHN MITY UM. I'.n. Hocoga

http://magtu.ru:8085/marcweb2/Default.asp

7) YuuBepcurerckas nadopmanuonnas cucrema POCCUS https://uisrussia.msu.ru

8) MexayHapoaHas HayKoMeTpudeckas pedepaTrBHAs U MOJTHOTEKCTOBas 0a3a JaHHBIX
HayuyHbIX U3ganuit « Web of science» http://webofscience.com

9) MexnyHnapoaHasi pedepaTuBHAs U MOJTHOTEKCTOBAS CIIpaBOYHAs 0a3a TaHHBIX HAYYHBIX
m3panuii «Scopus» http://scopus.com

10) Mexnaynapoanas  0asa
http://link.springer.com/

MOJTHOTEKCTOBBIX ~ JKypHaioB  Springer  Journals

9 MaTtepuajibHO-TeXHUYECKOe o0ecneyeHue TUCIHIIINHBI
MaTepI/IaJ'H)HO-TCXHI/ILICCKOC O6€CH€‘~I€HI/I€ JUCHUIIMHBI BKIIFOUACT .

Tur u Ha3BaHKE ayIUTOPHUU OcHnatenre ayuTOpHH

VY4eOHbIC ayAUTOPHH IS MPO-
BECHUS  IPAKTUYECKUX  3aHATUM,
IPYNIIOBBIX M WHIUBUIYAJIbHBIX KOH-
CyJbpTallU{, TEKyLIEro KOHTPOIS U
[IPOMEKYTOYHOM aTTecTaluu

MynbTUMEIUHHBIE CPEACTBA XPAHEHMs, MEpEeAadYd M
MpeAcTaBIeHUs HH(POPMAIIUH.

Komnuieke TecToBBIX 3amaHuil [UId MPOBEACHUSA IPOMeE-
KYTOUHBIX ¥ PYOEKHBIX KOHTPOJIEH.

[lepconanbubie koMmbioTepsl ¢ makerom MS Office,
BBIXO/IOM B MIHTEpHET M C JIOCTYIIOM B 3JICKTPOHHYIO HH(DOp-
MalOHHO-00pa30BaTEIbHYIO CPEly YHUBEPCUTETA

[Tomemenus 4 camocTos-
TENFHON PabOThl 00YUYAIOIINXCS

IToMemienne s XpaHEHHS H
MpOQUIAKTHIECKOr0  00CTY)KUBaHUS

kader st XpaHeHUs: y4eOHO-METOIMYECKON JOKYMEH-
Taiyu, ydeOHOro o0opynoBaHWs M y4eOHO-HATIISHBIX MOCO-
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Tur u Ha3BaHKE ayIUTOPHUU OcHnatenre ayuTOpHH

y4e0HOro 000pyI0BaHUS Owmid.

MNPUJIOXEHHUE 1

Jlnst ycnemHoro ycBoeHusl Matepuana 1o Kypcy «lIpakTukym mo KyabType pedeBoro o0-
IICHUS» HGO6XO)II/IMO BLBIIIOJIHATE BCC MMPCANINCAHHBIC 3a1aHW.

1. Pazgen: Schooling

1.1. Tema: Schools in Britain.

[IpakTHueckue 3aHATHS:

Brinmonaure PEKOMCHAOBAHHBIC 3aIaHU:

AKP Nel «Speak on the article»

Read the article, retell it and speak on the problem raised in the article.

1. Suffer little children

Brixton resident Devon Allison explains how the dearth of secondary schools in her area
forced her into a four-year battle with the government that will climax in a showdown with
Lambeth council this evening

Four years ago | began regular missions to one of Britain's strangest places - Planet Poli-
tics. I visited the part called Education, Education, Education.

I was a reluctant traveller and had no special training or kit to protect myself or my naive
beliefs about the government and its responsibilities to British schoolchildren. But I survived,
and I want to share what I learned in this largely uncharted territory.

Here's how the journey started. Like many thousands of people, I live in an education
black hole. Believe it or not, in my community of Brixton, south London, there are no secondary
schools - even though there are enough children to fill at least three of them.

So a group of my neighbours and I set out to change this, confident that the government
would see how desperate our situation was in Brixton and move quickly to provide at least a
basic education service to local children by building three new secondary schools.

How can it be that there are no secondary schools in Brixton? I began to piece together the story
to find out how a borough of a nearly 300,000 people can wind up with only 10 secondary
schools, with places for just 60% of its children.

It turned out that the local council had sold 11 schools since 1997, including the site of
Brixton's last secondary school, which is now covered with flats.

Brixton schoolchildren routinely travel over an hour each way on public transport to get
to secondary school. Each local primary sends children to more than 20 different secondary
schools, so many of them travel alone, and have no supportive peer group when they get to
school. And because 60% of the borough's schools are for girls, and 60% are for Christians,
Lambeth children (especially Brixton boys living in the centre of the secondary school desert)
have to become commuters at the age of 11.

It seemed obvious to us that Brixton needed schools. But the first education minister we
met told us that Lambeth actually had "no basic need" for secondary schools. Yes, a majority of
children were forced to leave the area because of the lack of secondary school places (in Lam-
beth, 2,500 Year 6 places shrink to less than 1,500 Year 7 places - musical chairs is no party
game here). However, because a few Lambeth schools had a few empty seats in higher years, the
borough had no basic need and wouldn't qualify for money to build new community schools.
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While we were still trying to understand this logic, the minister told us that, even though we did-
n't "need" it, we would be getting a city academy - and we would love it.

We were given a choice, actually. We were asked to choose between a) nothing, and b)
the city academy, sponsored by the Church Schools Company and specialising in business. So
we chose the latter and got our first city academy, which opens this September.

When we started to campaign for the next two schools, we ran into a catch-22 situation.
Deprived areas get city academies, but not if they're so deprived that they have no failing or
closed schools to turn into city academies. If, like Brixton, your community doesn't possess any
of this tarnished family silver, you don't get a school at all.

Civil servants and council officers told us that Brixton couldn't have any secondary
schools because there were no sites, no sponsors, and everything is Very Complicated.

We could see that we would have to do a lot of the work ourselves. So we organised a
not-for-profit company, got former South African president Nelson Mandela's permission to use
his name for a school, and scoured the borough for land. We found two sites, completed planning
and legal searches on them, negotiated for access with reluctant current owners, and tripped over
a group of philanthropists willing to sponsor two schools in Brixton.

Then we hit crazy old catch-22 again. It had been decreed that the central government
never buys land for city academies. Because governments operate by precedent, it was feared
that an exception allowed for Brixton would become the norm everywhere. The education minis-
ter, looking farther than we mere parents can see, pronounced that if the land was purchased for
Brixton, the whole galaxy would then show up on his doorstep demanding real estate.

Lambeth council balks at buying land because it is £700m in debt; the money it received from
selling Brixton's schools was spent long ago, and not on liquid assets.

The high ministers of Planet Politics, in the various forms of David Miliband, Stephen
Twigg, Stephen Timms, and Keith Hill (our local MP), told us that it was sensible for our team
to investigate various creative approaches to funding (because, the subtext ran, our government
is not obliged to use our tax money to provide us with the choice of a local school).

I have fun sometimes imagining how the government thinks we investigate funding ap-
proaches. We are just a bunch of parents, all volunteers, looking after small children, who have
had a working knowledge of Planet Politics forced upon us. Our heads may be in the DfES but
our feet are still firmly on the ground, in Brixton.

We have learned that, on Planet Politics, no level of government admits a duty to provide
local schools. Local and central government can offer children the "choice" to commute to dis-
tant schools or move out of the neighbourhood.

The government concedes that a journey from Brixton to Yorkshire is not reasonable, but
a four-hour round trip journey is considered just fine.

Parents and children in our brave new world of choice are told not to whine about unfair-
ness. So what if it's twice as hard for boys to get places? Or non-Christians?

I wish our strange and inhospitable hosts had tried to learn more about our world, a world
in which people believe all children deserve good local schools, and are willing to go to extraor-
dinary lengths to work "entrepreneurially" (a favourite DfES word) to provide our children with
them. Who knows how much more we could have accomplished together?

AKP Ne2 «Summary»
Summarize in three paragraphs the main points of the article. Your conclusion might be a
single sentence restating the thesis.

AKP Ne3 “Monologue”
Speak on the problem using the ideas from the text.
«Payment for school education: pros and cons»

AKP Ne4 «Act out a conversation»
Pair work. Make up dialogues discussing the problems raised in the text.
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AKP NeS «Essay»

Write an opinion essay on the following topics:

1) Students should specialize early so that they can develop in-depth skills and knowledge
in their majors.

2) British public schools.

BrinonHuTe 3amanust Uisi CaMOCTOATEIbHON HHANBUAYATLHON PabOTHI:
M3 Nel «Correct the mistakes»
Correct the mistakes in the following sentences
1.1 hate when foreign films are dubbed; I like to listen to them in their original language.
2.The police are very unwilling to interfere with family problems.
3.1t’s no use to tell me now. I needed to know a week ago.
4.The producer organizes the budget and decides how much is worth to spend on the film.
5.We eventually winded up staying in a little hotel a few miles from town.
6.He became acutely conscious to have failed his parents.
7.Y ou may not like him, but you’ve got to admire of his persistence.
8.Tell me all the latest gossips.
9.I’m looking forward to go to your party.
10.She refused having anything to do with the plan.
11.The police observed him to enter the bank with a gun.
12.Seeing his confusion, I offered helping him.
13.We took the line of the least resistance and paid the money instead of arguing.
14.There is not much point to try to persuade him — he’ll never change his mind.
15.The package in the corridor looks a bit suspiciously.
16.At supper, everyone was in high spirit.
17.1 used to a good swimmer, but now [’m out of the practice.
18.Many newspapers have a gossip row, where private lives of famous people are reported.
19.She just scraped at the examination.
20.Have you ever considered to work as a teacher?

N3 Ne2 «Translate into English»
Translate into English using active vocabulary
.51 munny cTtaTey B 3Ty ra3eTy yKe MHOTHE I'OJIbL.
2.006pa3 xxwu3nu béprona u3 pacckaza Mosma crmocoOCTBOBAJ €ro MaJACHHIO (Pa30PEHHIO).
3.XoTuTe BHECTH NOKEPTBOBaHME (BKJIa) HA OJarOTBOPUTEIHHOCTH?
4.BBenieHre CaHKUIUN Majlo CIOCOOCTBYET HaJa)KMBaHHUIO JPYKECTBEHHBIX OTHOIIEHUN MEXITY
JIBYMsI CTpaHaMH.
5.0TH HOBOCTH MOKET OBITh IOJTHUMYT Ballle HACTPOCHHUE.
6.°31ple qyXW BCEIWINCH B HEro” mojaymaia JJu3a, Korja OH Havdall U3JaBaTh CTPAHHBIC HEYe-
JIOBEYECKHE 3BYKH 110 HouaM. (take possession)
7.Y HpeH ObUI XOPOIIHiA BKYC B OJICHK/IE.
8. MoJIOKO KHCJI0€ Ha BKYC.
9.DpyKT TOpHKUI Ha BKYC.

N3 Ne3 «Summary»
Summarise the texts in about 6 paragraphs and give a title to it:

1) Readers of Celeste Ng’s second novel, “Little Fires Everywhere,” will recognize a few
elements from her acclaimed debut, “Everything I Never Told You.” There are the simmering
racial tensions and incendiary family dynamics beneath the surface of a quiet Ohio town. There
are the appeal and impossibility of assimilation, the all-consuming force of motherhood and the
secret lives of teenagers and their parents, each unknowable to the other.
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And there’s a familiar frame, too: At each novel’s opening, we know at least part of the
tragedy that will befall the characters — the mystery lies in figuring out how they got there. In
“Little Fires Everywhere,” we begin not with a death but a house fire, and new questions: Who
set it, and why?

The house belongs to Elena and Bill Richardson, a wealthy white couple who epitomize
success in picture-perfect, late-’90s Shaker Heights, and their four teenage children, including
girl-next-door Lexie and the troubled prankster 1zzy, who is suspected of arson. “The firemen
said there were little fires everywhere,” Lexie says. “Multiple points of origin. Possible use of
accelerant. Not an accident.” But Izzy isn’t the only one who seems to have fled the scene. Mia
Warren and her 15-year-old daughter, Pearl, have also disappeared, vacating the small house
they rented from the Richardsons. And so Ng again returns to the past for answers.

It’s Mia and Pearl’s arrival in town 11 months earlier that ignites the story. Mia is an allur-
ing Hester Prynne, a misfit nomad whose scarlet A might stand for Artist. She and Pear] have
traveled the country in their VW Rabbit with little more than Mia’s camera, living in dozens of
towns before settling in Shaker Heights, where Mia promises her daughter they will stay. Pearl,
longing to belong, quickly becomes a fixture in the Richardsons’ home, entangling her mother
along with her.

N3 Ne 4 «Reproduction»

Write a reproduction of the stories

«The Man with the Scar» by S. Maugham (300 words).

N3 Ne S«Essay»
Write an essay (about 300 words).
«An ideal teacher»

1.2. Tema: Schools in the USA

[IpakTHueckue 3aHATHS:

Brimonaure PEKOMCHAOBAHHBIC 3aJaHH:

AKP Nel «Listen to the text and answer the questions»

Text script

1. This is the VOA Special English Education Report. Some American parents might think
their children need better educations to compete with China and other countries. But how much
do the parents themselves need to change?

A new book called "Battle Hymn of the Tiger Mother" by Amy Chua has caused a debate
about cultural differences in parenting. Ms. Chua is a professor at the Yale Law School in New
Haven, Connecticut, and the mother of two daughters. She was raised in the American Midwest
by immigrant Chinese parents. In the Chinese culture, the tiger represents strength and power. In
her book, Ms. Chua writes about how she demanded excellence from her daughters. For exam-
ple, she threatened to burn her daughter's stuffed animals unless she played a piece of music per-
fectly. She would insult her daughters if they failed to meet her expectations. Ms. Chua told
NBC television that she had a clear list of what her daughters, Sophia and Louisa, were not per-
mitted to do.

"Attend a sleepover, have a play date, watch TV or play computer games, be in a school
play, get any grade less than an A." Many people have criticized Amy Chua. Some say her par-
enting methods were abusive. She even admits that her husband, who is not Chinese, sometimes
objected to her parenting style. But she says that was the way her parents raised her and her three
sisters.

Ms. Chua makes fun of her own extreme style of parenting. She says she eased some of the
pressure after her younger daughter rebelled and shouted "I hate my life! I hate you!" Ms. Chua
says she decided to retreat when it seemed like there was a risk that she might lose her daughter.
But she also says American parents often have low expectations of their children's abilities. "One
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of the biggest differences I see between Western and Chinese parents is that Chinese parents as-
sume strength rather than fragility”

Stacy DeBroff has written four books on parenting. "The stirring of this intense debate has
to do with what does it mean to be a successful parent and what does it mean to be a successful
child?" "Ms. DeBroff says Amy Chua's parenting style is not limited to Chinese families. She
says it represents a traditional way of parenting among immigrants seeking a better future for
their children. But she also sees a risk. When children have no time to be social or to follow their
own interests, they might not develop other skills that they need to succeed in life.

Stacey DeBroff advises parents to develop their own style of parenting and not just repeat
the way they were raised.

Questions:

1) What are the main differences between the Chinese and American ways of uprining?

2) Why are the Chinese parents so strict with their children?

3) What does Stacey DeBroff advise parents to do?

4) What do you think about the Chinese methods of uprining?

AKP Ne2 «Summary»
Summarize in three paragraphs the main points of the audio text. Your conclusion might be
a single sentence restating the thesis.

AKP Ne3 «Act out a conversation»
Pair work. Make up dialogues discussing the problems raised in the audio text.

AKP Neq4 «Essay»

Write an opinion essay on the following topics:

1) American school education vs Russian school education.
2) Traditional vs modern way of upbringing.

BoinonHuTe 3agaHust UIsl CAMOCTOATEIbHON MHAMBHUIYaJIbHON pabOTHI:
N3 Nel «Rendering»
Render the text into English:

Yapnp3 YuHreWt OblI CTAapIIMM CHIHOM MacTepa >KeJIe3HOJ0pOoKHOW Opuraabl. Yapiu
XOPOIIO YYWJICS B ILIKOJIE M J1aXKe OKOHYMI ee ¢ oTiauuueM. Ero poaurenu ogo0puiu pemeHue
ChIHA MOCTYyNaTh B KoJUIeK. BerynurenbHble sx3aMeHbl YHUHIEHT chai npekpacHo. OnHako B
KOJUUIE/DKE OH Haudad He ycreBarh. OCOOEHHO IUIOXO Y HETO OOCTOSUIM Jiejia M0 aHTJIUHCKOMY,
MICUXOJIOTUU ¥ BOEHHOW MOATOTOBKE. YHMHIE€UT OTCTal C MUCbMEHHBIMU pabOTaMu IO aHTJIUi-
CKOMY U Telepb HUKAK HE MOT JJOTHATh OCTAJIbHBIX CTYJCHTOB.

Bce neno 6b110 B TOM, 4TO YHMHIEHTY IPUXOAUIOCH paboTaTh MO HOYaM, YTOObI IIATUTh
3a elly 1 KoMHaTy. PaccunTeiBaTh Ha (GUHAHCOBYIO MOAJEPKKY U3 JIoMa OH HE MOT, IOCKOJIBKY Y
Hero ObLIM JBa MIIAJIIMX OpaTa U JABE MIIAJIINX cecTpbl. bBpocuTh yuedy U BEpHYTbCS 1IOMOM OH
TaK)XKe He MOT. DTO Obl OYEHb PACCTPOMIIO €r0 MaTh, TOPAMBILYIOCS TEM, YTO ChIH paboTaeT u
YUUTBCA.

Korpa Yunrelt Obul Ha rpaHy OTYHMCIIEHUS, €TO BbI3BAJIU K JIEKaHy. YHMHIE€UT 0OBSCHUII
JieKaHy MPUYMHY HEYCIEBaeMOCTH M mooOlemiall, 4To HaieT cnocod, s TOro 4TtoObl yAensiTh
0oJbIlIe BHUMaHUS y4yeoe.

M3 Ne2 «Translationy
Translate into English (make use of the active vocabulary)
19. OH HUKOT]a HU B MaJICHIIIEH CTETICHH HE BMEIIMBAJICS B JIeja IPYTUX.
20. D10 He OyneT CTOUTH AOPOTO, HO HE B 3TOM CYTh.
21. 5 cunraro BaxHBIM (00513aT€TLHBIM) 3aKPhIBATh OKHA MEPE]] YXOI0M U3 I0OMa.
22. 51 nymaro, 4TO 51 yIyCTHJI BCE CaMO€ I'JIaBHOE.
23. BblI 10mKHO OBITH TTyTa€Te MEHSI C KEM-TO JIPYTUM.
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24. Pa3pe Bbl He 3aMeTHIIM HUYETO MOJA03PUTENBHOTO B €r0 OBEIEHUN?

25. 51 cMyTHO OCO3HaBaJ, 4TO 32 MHOM CIEIAT.

26. OHa He npHIlLIa B CO3HAHUE U YMepJia Ha CIEAYIOUUN JeHb.

27. IlocrostHHas 6OJITOBHA JeTel Meliana eMy padoTaTh.

28. Ecim OBI THI MOPa3MBICTIIT HAJI CBOMMH MTOCTYIIKAMHM, TO ThI ObI OCO3HAJ, YTO CaM 3a HHUX OT-
BEYaCIIb.

29. TBou OpIOKHM M MUJKAK — OUEHb CTPAHHOE CMEILEHUE CTUJICH.

30. On ykazan Ha MECTO, TJIe PaHbIII€ CTOSI JOM.

31. Oun Bcerga o6emaeTr NIoMo4b, HO KOraa JOXOJIUT A0 A€a, €Ero HUKOIAa HET.

32. Y MeHs ecTh MOJ03PEHHE, YTO OHA TOBOPUT HEIPaBYy.

33. OH roBOpHUJI ¥ TOBOPHJI, HO TaK M HE MOIOMIEN K CYyTH Jea.

34. 51 — noxnonauk Morapra.

35. Het cMmbIcrna k/1aTh.

36. Ecniu Ob1 OHa He OblIa Tak 3aCTEHYMBA, OHA ObI HE YYBCTBOBaJIa ceOsl HEJIOBKO Cpea HE3Ha-
KOMBIX JIFOCH.

21. Apmus okaszana CWIBHOE COIIPOTUBIICHUE Bpary.

22.  Mama roBopHur, 4To 5 MOTY OITH paboTaTh, €CiIM 3TO HE OyAeT MemaTh yuéoe.

N3 Ne3 «Essay»
Write an essay (about 300 words).
«The school of the future»

2. Paznen: People and emotions

2.1. Feelings and emotions

[IpakTHueckue 3aHATHS:

BrImonanuTe peKOMEHIOBaHHBIC 3aaHUS:

AKP Nel «Listen to the text and answer the questions»

Read the article, retell it and speak on the problem raised in the article.

Emotional intelligence: why it matters and how to teach it by Bradley Busch and Ben Oak-
ley

Teaching young people skills such as active listening, self-awareness and empathy can
equip them to succeed both academically and socially

Encouraging students to understand the difference between “sad”, “disappointed” and ““up-
set” acts as springboard to develop appropriate strategies for each. Photograph: Alamy Stock
Photo

In our work with schools, it’s now commonplace for us to hear those in education talking
about helping students (and staff) develop their emotional intelligence. But what do we mean
exactly? Why and how should teachers support its development in their students?

Emotional intelligence can be said to cover five main areas: self-awareness, emotional con-
trol, self-motivation, empathy and relationship skills. It is, of course, important for good com-
munication with others — and is therefore a gateway to better learning, friendships, academic
success and employment. Skills such as these developed in our formative years at school often
provide the foundation for future habits later on in life.

The term emotional intelligence was popularised in the mid 90s by journalist Daniel
Goleman’s book, Emotional Intelligence: Why It Can Matter More Than 1Q. The book’s claims
that emotional intelligence is more important than 1Q is a source of debate among psychologists,
but it does look as if emotional intelligence could be a factor in academic achievement.

An iconic study tracked high-1Q students from childhood to late adulthood and found that
those who achieved notable adult career success showed greater “will power, perseverance and
desire to excel”. Meanwhile, evidence from the seminal marshmallow test — which gave children
the option to have more treats if they could wait before eating them — suggested delayed gratifi-
cation and self-control are important, with these characteristics being linked to better school
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grades, earnings and job satisfaction.

Regardless of debates over whether emotional intelligence can be measured, we believe
it’s worthwhile for schools to explore some of its main facets. Here’s how.

Active listening

The skill of active listening is a key part of helping create genuine two-way communica-
tion — and it is about far more than just paying attention. It involves genuinely following dia-
logue and responding to others using your own body language, then being able to demonstrate
that you have understood by verbally summarising back key messages that have been received.

In the classroom, this can affect how students take on feedback from teachers. A recent re-
view found that 38% of feedback interventions do more harm than good. This may be in part be-
cause people often make common mistakes when receiving feedback — misinterpreting it as be-
ing a personal judgement on who they are, for example, and thinking about when the speaker
will finish talking so they can reply instead of listening fully to what is being said.

The skill of active listening is a key part of helping create genuine two-way communica-
tion — and it is about far more than just paying attention

A vocabulary for feelings

Researcher Lisa Barrett states that interpersonal skills can be enhanced by helping students
increase their emotion vocabulary. Encouraging students to understand the difference between
“sad”, “disappointed” and “upset” acts as springboard to develop appropriate strategies for each.
In short, every emotion word you learn is a new tool for future emotional intelligence.

A simple way to introduce this to students is to play the alphabet game: as a class you see
how many different emotions you can come up with for each letter of the alphabet. Afterwards,
discuss the differences between each, what might prompt the emotions, and how students could
individually respond. If looking for inspiration on this, we recommend this poster as a possible
starting point.

Developing self-awareness

When we have low self-awareness, we’re at risk of not realising how we come across to
others, and letting an over inflated self-image skew our behaviour and social interactions.

A well-known study once saw researchers ask students how they thought they did in a test,
and then compared their perceptions with their actual results. They found that most students
overestimated their ability, with this most likely to be the case in students who had done poorly.
This is known as The Dunning-Kruger effect and is one of the most common thinking biases in
education.

They also found that strategies to help students improve their self-awareness include teach-
ing them metacognitive strategies. One way of doing this is to encourage them to ask self-
reflective questions such as “What could I have done differently?” Or use a communication self-
evaluation questionnaire, which can help students begin to understand their interpersonal skills.

Showing empathy as being ‘with’ others

Empathy is the ability to take the perspective of another person while being non-
judgemental, recognising the emotions they are feeling, and being able to convey their perspec-
tive back to them. Evidence suggests that reading is a great way to develop this skill. Researcher
Brené Brown’s animated short video is also a great conversation starter to use with students.

Teachers: your guide to learning strategies that really work

Reflecting back the other person’s perspective helps to make the other person feel under-
stood, which in turn increases the likelihood of collaboration and support. Children generally de-
velop empathy through observing how others show it — including watching teachers and students
empathise with each other. Using phrases such as “I understand/realise/can see” can help to show
students how understanding of other perspective can be expressed.

Managing emotions and self-regulation

The Sutton Trust states that helping students improve their self-regulation — the ability to
manage thoughts and feelings — is one of the most effective and efficient ways to support stu-
dents. This is especially so in secondary schools, with the gap between impulse control and sen-
sation seeking being at its widest in early teenage years.
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What do self-regulation techniques look like? There are approaches that are used by ath-
letes which can be applied to the classroom — the principles remain the same. These include see-
ing events as an opportunity rather than a threat and helpful self-talk , for example. Reinforce to
students that emotional management skills are not fixed but can be developed. This takes a con-
siderable amount of effort and patience from both the student and the teacher, as it is often a
gradual process over a large period of time.

AKP Ne2 «Summary»
Summarize in three paragraphs the main points of the article. Your conclusion might be a
single sentence restating the thesis.

AKP Ne3 “Monologue”
Speak on the problem using the ideas from the text.
«Teaching children to emotions is necessary/useless»

AKP Neq4 «Essay»

Write an opinion essay on the following topics:
1) The art of being happy.

2) Empathy in teaching.

BrinonHuTe 3amanHus Uisi CaMOCTOATEbHON MHANBUAYATLHON PabOTHI:

N3 Nel «Summary»
Summarize the texts in about 6 paragraphs and give a title to it:

2) Witnessing these two families as they commingle and clash is an utterly engrossing, of-
ten heartbreaking, deeply empathetic experience, not unlike watching a neighbor’s house burn.
And the spectacle doesn’t stop with the Richardsons and Warrens. Ng also introduces a custody
battle that becomes the center of the town’s attention — a 1-year-old girl who is wanted by both
her Chinese immigrant mother and the white couple who has raised the baby.

It’s this vast and complex network of moral affiliations — and the nuanced omniscient
voice that Ng employs to navigate it — that make this novel even more ambitious and accom-
plished than her debut. If occasionally the story strains beneath this undertaking — if we hear the
squeaky creak of a plot twist or if a character is too conveniently introduced — we hardly mind,
for our trusty narrator is as powerful and persuasive and delightfully clever as the narrator in a
Victorian novel. As soon as we meet our matriarch — “Mrs. Richardson stood on the tree lawn,
clutching the neck of her pale blue robe closed” — we have the sneaky sense that our well-
mannered narrator is speaking from both within and above the order-obsessed neighborhood.

But as Mrs. Richardson — rarely “Elena” — struggles to keep her household in order, the
narrator begins to shapeshift, surprising us with the expansion of her powers. Ng doesn’t miss an
opportunity to linger over a minor character, even those we meet for only a moment (the neigh-
bor, the doorman, the bailiff) whose voices might otherwise be rendered in parentheses. At the
same time, she offers a nuanced and sympathetic portrait of those terrified of losing power. It is a
thrillingly democratic use of omniscience, and, for a novel about class, race, family and the dan-
gers of the status quo, brilliantly apt.

Mrs. Richardson’s vision of a suburban utopia might strike some as a quaint fantasy, but
this is the *90s, after all. Post-9/11, post-Obama, in the age of Trump and Black Lives Matter, we
may know better, but Ng reminds us that 20 years ago, in the age of AltaVista, pagers and Sir
Mix-a-Lot, some who voted for another Clinton claimed to have within their sight a post-racial
America. “l mean, we’re lucky,” says the blond Lexie, whose boyfriend is black. “No one sees
race here.”

The magic of this novel lies in its power to implicate all of its characters — and likely
many of its readers — in that innocent delusion. Who set the little fires everywhere? We keep
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reading to find out, even as we suspect that it could be us with ash on our hands.

N3 Ne2 «Rendering»

Render the text into English:

Hecsate ner Hazax Ann Bonsall cipaBisutace ¢ pabotoit goctarogHo xopoino. OHa Moria
YCTaHABJIMBATh COOTBETCTBYIOLIME B3aMMOOTHOILIEHUS ¢ AeTbMH. OHa cTapajach IUIAaHUPOBATh
YPOKH TaK, 4TOOBI BbI3BaTh UHTEPEC JCTEH, OOUIPSITH KX TBOPUYECTBO, a HE TOJBKO NEpeIaBaTh
VM 3HAHUA, HO M Pa3BUBAaTh UX YMEHUsS (HEOOXOAMMBIC IJISl )KU3HH) OOIIATHCS IPYT C APYTOM.
Bcé uto TpeboBanoch OT yYEHHMKOB — MPUHUMATh aKTUBHOE ydacTHe B OOCYXJAEHHE Y4eOHBIX
TEM U TakuM 00pa3oM (popMHpOBaATH CBOU 3HAHUSA

Omna 1100uT Aeteit, 000kaeT CBOM MPEJAMET U HE BUHHUT CeO4.

Omna cuuTaer, yTo NpodeMa 3aKJI0YaeTCsl B TOM, YTO JE€TH U3MEHWINCH B XYALIYIO CTOPO-
HY 3a MOCJeIHUE HECKOJIbKO JieT. VIM He TOJIbKO BCE HACY4YHJIO, OHU HEMOCIYIIHbIE, TUI0OXO Be-
nyme cedsi, Tpyosie. Be€ 9To BhI3bIBaET y HEEe OTBpAIlICHHE.

Ona 0OBACHSIET, YTO JACTH HAXOMISTCS IO IaBJICHUEM CO CTOPOHBI CPEICTB MAacCOBOW WH-
dbopmaruu u Apyr Ipyra.

Hapymaromue nmopsimox yuenuku (disruptive) nasnerot (dominate) Hag ycepAHBIMH y4e-
HUKaMH, 4YTO MelIaeT cBeMy kiaccy. EE mombITKy Mpu3BaTh UX K COBECTH TAK)KE OKAHYMBAIOTCS
Heymauen. XOTS MX POJUTENTH CaMUM HE B COCTOSIHHMHM CIPABUTHCA CO CBOMMHU neTbMH. OHH
JOJDKHBI PUHATH YacTh BUHBI 32 TO, YTO MO3BOJISAIOT ACTSIM JIOJITO HE CIaTh MO Beuepam, 3a To ,
YTO OHHM HE KOPMST UX TaK Kak moJiokeHo. Koraa netu npuxodsT B Koy 0e3 3aBTpaka , OHU He
B COCTOSIHUU COCPEIOTOUYUTHCS Ha paboTe.

N3 Ne3 «Reproduction»
Write a reproduction of the story
«A Pair of Blue Stockings» by Kate Chopin (300 words)

N3 Ned «Essay»
Write an essay (about 300 words).
«An ideal companion for you»

2.2. Emotional issues

[IpakTHueckue 3aHATHS:

Brinonaure PEKOMCHAOBAHHBIC 3aIaHUs:

AKP Nel «Listen to the text and answer the questions»

Text Script:

Want to live a happier life? Try surrounding yourself with happy friends or at least find
friends with happy friends. A study published online December 4th in the British Medical Jour-
nal says happiness can quickly go viral within your social network. Researchers looked at twenty
years' worth of data on more than 5,000 individuals and found that when any one person was
happy, their friends became more likely to share that joy. Benefits spread out to three degrees of
separation, meaning a better chance at happiness for not only their friends' friends, but also their
friends' friends' friends. But don't go thinking your ten thousand buddies on Facebook will bring
you happiness. The researchers found that the strength of the effect dissipates over physical dis-
tance, with next-door neighbors and friends living nearby getting the biggest boost. Surprisingly,
sadness made very little headway within social networks, paling in comparison to the communal
effects of happiness. Just in time for the holiday season, scientific proof that it's not the gift that
counts — it’s the smile on the face of the friend giving it.

Questions:

1) How can you get the feeling of happiness according to the article?

2) Do you think the method of being happy describes in the article work?

3) Why do you think happiness is more contagious than sadness?
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4) Would you like to try the method?

AKP Ne2 «Act out a conversation»
Pair work. Make up dialogues discussing the problems raised in the audio text.

AKP Ne3 «Essay»
Write an opinion essay on the following topic:
«Suppressed emotionsy

BrinonHuTe 3amanus 1si CaMOCTOATENbHON UHANBUIYaTbHON PabOTHI:

N3 Nel «Correct the mistakes»
Correct the mistakes in the following sentences
. He was seen cross the street and turn round the corner.
. We’re really looking forward to see you again.
. Her strange behaviour raised our suspicion.
. He asked me did I like the new play.
. Lisa felt herself to grow red.
. The cost of living continues to raise.
. Why not to make him a doctor like his father?
. He never let his children to take his car without permission.
. The repertuars of the theatres usually offer us a wide choice of plays.
. The sounds of music drew her attention.
. A foreign company has come in tour to our city.
. I saw him not to know anything.
. I had nothing to do but to wait.
. If Michael wouldn’t been so handsome, he hadn’t have got an engagement.
. I regret to have heart her feeling.
. The new play aroused a great interest and unanimous praise of the public and critics.
. I haven’t attended him since we quarreled.
. They say it’s not easy to get tickets to the play.
. The young actress made her part exceedingly well
. Jane constantly speaks about theatres and actors as if there is nothing else to speak about. —
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N3 Ne2 «Rendering»

Render the text into English:

Hu nns xoro He cekper, 4To SMOLUU UIParOT BaKHYIO POJib B Halel >ku3Hu. OO0masch ¢
JIIOJIbMH, HaBEPHSIKA MOKHO 3aMETUTh,UTO JIFOJIU [10-PA3HOMY MPOSIBIISIIOT IMOLIUH, JENATCS CBO-
MU 9yBCTBaMHU.

OMOIMHU — 3TO aJJalTUBHBIM MEXaHU3M, KOTOPBIM 3aJI05KE€H B HAC MPUPOJOH, IJIs OLEHKU
cuTyanuu. Beap He Bcerna y 4einoBeKa €CTh BpeMs, KOIJla OH MOKET BEPHO U TOYHO OLIEHWUTH
YTO K€ C HUM MPOUCXOUT. JIOMyCTUM B CUTYallMU OMACHOCTH... A TYT pa3 — 4ero-To Ho4yB-
CTBOBAJI U €CTh OLIYIIEHUE, YTO JIUOO «HPABUTCS» TMOO «HE HPABUTCS.

Tewm Gouiee, yTO 3MOIMOHAIbHAS OLIEHKA OHAa HauboJsiee BEpHAst — MPHUPOJA HE MOKET 00-
MaHbIBaTh. DMOLMOHAJIbHAS OLIEHKA MMPOUCXOIUT OYEHb OBICTPO U 3[€Ch HE IIPUMELINBACTCS
pa3ym u soruka. Benp jioruuecku MOKHO OOBSCHUTH BCE,UTO YrOJHO U MPHUBECTU Kydy BCSIKUX
palOHAJIbHBIX JI0BOJIOB.

Hab6nronas 3a moapmu (1 3a co00#t B TOM YHCIIC) s 3aMeYalo, 9TO €CTh CUTYallud B KOTO-
PBIX JIIOAU MO0 UTHOPUPYIOT CBOM AMOLIMHU, JHOO CTaparoTcs WX HE 3aMedaTh WK MPOCTO He
oco3HaroT. He Oyny ceifuac aenath NpeanonokKeHUs: OTHOCUTENbHO IPUYUH 3TOr0, CKaXKy JIMIIb
TO, YTO HE MPHUCIYLIUBAsACH K cede, K CBOEH AMOLIMOHAIBHOMN KU3HU, YEIOBEK HE MOXKET aJIeK-
BATHO M HamOoJiee MOJIHO BOCIPUHATH CUTYAllUIO, @ TEM CaMbIM IPHUHATH Hanbosee 3hdexTus-
HO€ PELICHHUE.
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B 00bI14HOI JKHM3HM 3TO MOXET MPOSIBUTHCSA B TOM, YTO UTHOPUPYS WM BBITECHSSI CBOU
SMOLIUH, YEJIOBEK MOXKET cOo3/1aTh cebe HeBepHoe yoexaeHue. K npumepy, eciim keHa UTHOpU-
pyeT/He 0CO3HAeT WM HE XOYeT IPU3HABaTh CBOIO 3J10CTh B OTHOLIEHUU MYKa, OHa MOYKET BbI-
IUIECHYTh CBOE Pa3/IpaK€HHE Ha JIPYroro YeJIOBEKa WU JETEH, B COBEPIIECHHO JAPYTOM CUTYyallUH.

O)IHa)KI[BI s 3aMETHJI, UTO JIFOOSAM HOpOfI OBIBAET O4YEHL HE IIpOCTO CKa3aTh, 4TO K€ OHU HA
CaMOM JieJIe YyBCTBYIOT WJIM KaKyIO dMOIMIO celyac UCIBIThIBAIOT. [lake eciin 4elIoBeK 0CO3Ha-
€T, 4YTO Yy HEIro €CTb cefigac Kakoe-To YyBCTBO, MHOr'Ia ObLIBAaeT OYEHb 3aTPYAHUTCIIBHO CKa3aTb
3TO B CJIOBAX, Ha3BaTh €TO0.

W s pemnn BOCHONHUTH 3TOT MpoOen Ha CTpaHHIAX CBOEro caiTa. Sl cocTaBHJI CIIMCOK
3MOIII/II\/’I U YYBCTB, KOTOPBIC MHC yAal0Ch HaI\/’ITI/Ij HaaACKOCh, YTO IpOYMUTaB €ro, MOXKHO 3HA4UH-
TCJIBHO ITIOITOJITHUTH OCO3HAHUEC TOT'O, YTO MOXKET C Bamn IMPONUCXOUTh.

N3 Nel «Essay»

Write an essay (about 300 words).
«How to become happy»
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